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Purpose: Based on the necessity to improve the professionalism of speech-language Correspondence : Moon Jeoung Kim, PhD
pathologists, the status of the treatment capability of pre-service speech-language E-mail : wjsehwk@hanmail.net
pathologists and the direction of learning motivation were analyzed. Methods: This study Received : September 12, 2018

conducted a survey on language therapy students at L University in Gyeonggi Province on Revision revised : October 22, 2018
September 11 and 12, 2018. Statistical analyses (technical statistics, independent sample Accepted : October 30, 2018
T-verification, one-way ANOVA, and regression analysis) were performed using Excel to

directly code the files. Results: Students in higher academic years showed higher This work was supported by the research
academic performance and more significant motivation. Likewise, students in higher Funds of Luther University (2018).
academic years showed a higher performance orientation and more effective motivation.

Differences in speech therapy skills as a result of the change in the school year were also ~ Keywords : Speech-language pathologist,
significant, and the higher the grade, the greater the ability of all the detailed learning motivation, language
competencies for language therapy. While performance-oriented motivation was found to therapy competency

be helpful in language-care capabilities, learning-oriented motivation, task-setting and

learning-effectual motivation did not significantly affect language-care capabilities.

Conclusions: To improve language therapy skills, college students first need strategies that

can improve their motivation for language therapy learning. In addition, there is a need

to organize courses and support programs to improve language skills.
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Table 1. Items and internal consistency of Learning
Motivation Scales

Variables Question  Total ~ Cronbach
number number @
Task value 6
Learning Learning orientation - 04

6
MOLIVation performance orientation 4
7

Larning efficacy
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Table 2. ltems and internal consistency of scale for
language therapy competency
Variables %ﬁiﬁgﬁl nEront;ir Cronbach «
Value 3
Skill 6
Language Attitude 7
therapy 30 .969
competency Interest 4
Kniwledge 6
Job management 4
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Table 3. Participants' general characteristics

Factors N Ratio (%)
Man 27 23.5
Gender Woman 88 76.5
Total 115 100.0
Ist grade 32 27.8
2nd grade 20 17.4
School year 3rd grade 32 27.8
4th grade 31 27.0
Total 115 100.0
Over 4.0 3 2.6
3.5~3.9 33 28.7
Average 3.0~3.4 34 29.6
grade 2.5~2.9 29 25.2
Under 2.4. 16 13.9
Total 115 100.0

2 AT A} o] gutd B4 5719 Alolg &
A% 23t 3 9 Aol vt SAACR fot Aol7t e A
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Table 4. Learning motivation difference test by general
characteristics

Factors M SD t/F p
Man 3.49  .662
Gender -.895 373
Woman 3.59 425

1st grade 332 441
School 2nd grade 3.63 534
year 3rd grade 3.59 535
4th grade 3.75 363
Over 4.0 403 .066
3.5~3.9 3.79 400
3.0~3.4 348 501 55157 .000
2.5~2.9 3.55 476
Under 2.4. 321 448
Total 3.61 .468
“pC.01, “p(.001

4.668" .004

Average
grade
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Table 5. Learning motivation difference test by grade level
Variable

i M SD F
Lea}rn1r.1g School year p
Motivation

Ist grade 32 3.45 .795
Performance 2nd grade 20 3.99 .763

forma 53327 .002
orientation 3rd grade 32 3.84 .659 33
4th grade 31 410 .531
Ist grade 32 3.09 0.576
i 2nd de 20 44 0.82 .
Lea.rmng nd grade 3 3 2.779 044
efficacy  3rd grade 32 3.36 0.657

4th grade 31 3.53 0.506
Total 115 334 .646
"p<05, <01

B 6 98 5S40 ME st&s7| MRS 10|

Table 6. Learning motivation difference test by academic
performance level

Variable

Learnin,
. 'g School year
Motivation

Over 40 3 383 0.764
35~39 33 381 0531
3.0~34 34 354 0.663
25~29 29 3.66 0.642
under 2.4. 16 3.03 0.436
Over 40 3 410 0.812
35~3.9 33 3.60 0.592

Task value 4.889"  .001

Leaming 5034 34 325 0633 3754 .007
efficacy
2.5~2.9 29  3.23 0.615
under 2.4. 16 3.08 0.604
total 115 334 .646
“pK.01

24} thgAe] Qa3 dlol X RofRke) jolg B4 2
3} shdol weh fojulgt Hol(p(.0017H S A0 Uekgith

B 7. YU E40| ME XIS X0
Table 7. Language therapy competency difference test by
general characteristics

Factor N M SD t/F p

Ist grade 32 3.07 431

School ~ 2nd grade 20 2.76 .901
year 3rd grade 32 354 622
4th grade 31 397 451

20.913™  .000

Over 4.0 3 340 1.00
3.5~3.9 33 359 .590

Average 3034 34 357 681 3310 .03
grade
2.5~2.9 29 3.05 .815
Under 2.4. 16 317 .723
Total 115 3.39 .735
"'p¢.001

R9EIF Hol7t Lehd e ME ol ARAFE BA
S 23 BE Aol §oulst Mol i AoE Uegton,
sido] fobAE o] e Zlo@ Uehtow] 28hd shyel
A9 AEOR gl e O e,
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Table 8. Language therapy competency difference test by
grade level

Variable

Language N M SD i p
therapy  School year

competency

Ist grade 32  3.27 0.583
2nd grade 20 3.21 0.984 »

Value 5.606 .001
3rd grade 32 3.60 0.935

4th grade 31 3.97 0.615

Ist grade 32 3.27 0.641
2nd grade 20 271 1.178

Skill 24.748 .000
3rd grade 32 3.89 0.638

4th grade 31 431 0.387

Ist grade 32  3.14 0.505

2nd grade 20 3.00 0.972
Attitude 7.758 .000

3rd grade 32 3.57 0.778

4th grade 31 3.83 0.657

32 299 0.59%
2nd grade 20 249 1.163
Interest 11.460 .000
3rd grade 32 340 0.783

4th grade 31 3.73 0.666

Ist grade

Ist grade 32 290 0.598
2nd grade 20 2.61 0.928

Factor N M SD t/F p
Man 27 3.18 811
Gender -1.603 117
Woman 88 3.45 702

Knowledge 13.8257 .000
3rd grade 32 3.18 0.711
4th grade 31  3.76  0.552
Ist grade 32 2.67 0.698
2nd d 20 242 1.179 .
Job ne grade 29041000

management 3rd grade 32 3.45 0.711
4th grade 31 4.15 0.515
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Table 9. Language therapy competency regression test by
learning motivation

Variable
SE f ¢t p Tolerance VIF
Dependent Independent
(Constant) .439 1.314 .192
beaning 104 1381560 122 821 1217
orientation
Language Task value .119.1851.810 .073 .609 1.642
therapy )
competency -€arning
motivation .
vation Performance. J,0 5605 576" 011 589 1.698
orientation
Leaning 10 109 1146 254 710 1.408
efficacy
R=.544 R*=.296 revised R’= .270
F=11.566 p=.000 Dublin-Watson=1.896
p<.05
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