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Purpose : The purpose of this study is to investigate the developmental differences in the
ability to understand polysemy in according to the semantic type and word class. Method
: The subjects were 31 students in 1,3 and 5 grader elementary school. The tasks
presented sentences containing 20 verbs and 20 nouns, including the central and marginal
meaning. Results : The results obtained from this study are as follows. First, as the higher
the grade, the more mean scores of the total points of polysemy understanding of each
meaning were gradually increased, and the difference between the groups was significant.
The results showed that there was a significant difference between the first and third
graders but not between the third and fifth graders. Second, in the ability to understand
polysemy meanings in according to the type of meaning, average scores of ability to
understand central meaning were higher than those of ability to understand peripheral
meaning and this is statistically significant. There was a significant difference between
semantic type and grade in 1st and 3rd grades and in the Ist and 5th grade. However
there was no significant difference in 3rd and 5th grades. Third, in the ability to
understand polysemy in according to the types of word class, the mean scores of the
verbs were higher than those of the nouns and this is statistically significant. There was a
significant difference between parts of speech and grade in Ist and 3rd grade and Ist and
5th grades, but there was no significant difference in 3rd and 5th grades. Conclusions :
These results are important to note that these studies provide basic information on lexical
ambiguity learning, which can help children understand the subtle differences and uses of
their meanings and learn various vocabularies.
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oFs=2 gHH7Io] FolgHA EA IR olE Hof 2
&0, tholo], F50]90], TEolet T2 HIFHSl AoE A
L8311 o]3str] AIASHHNippold, 2007; Nilppold & Hag,
1996; Nippold, et al., 2001). &87] oFsE2 thafgt H5-2<l
#ES dYnidely AS B &9 HolA =W, §9] uy} 1}
oA AFH o= olof et WSS WA HriMilosky, 1990).
o Uo} 7bA AGET} TAE9 FAMIE ol8ste WS ot
7% otal, &, T4 62 ARSSHA E=dl, o] 22 e ®
@2 Ef 7 A9EE w0l F= 9% s, ool E
Aol Yo r Wolsofz)7] fleid= HIfAQl @9 A
3t ARgo] QFETHNippold, 2007). o] 722 o] =y H
o BAAQl rAES SF7| YAl AREE ofw] o] Ax
o1 54 S Bl gu]o HEZ ofsfjstal AR & 9l
+ o] ZasIm(Ha, 1998) oFsZ old Bl Aoi(figurative
language)s AMSSIOEXN <lojE Hrt FxFoR AT 4= 9l
Al FHOh, 2001).

g}g7] ofs=Z ol=gt s50l9o], ¥tejof, tiojo] 5] wW
oIFE tHE &S Bl 55T # ohet X3 olgA &
S35t ofF] RS Fgdlo] HAES LS ooz N Shis

< YIAA WA "ok tejold] 9fu|E ofsfsty] sl
Js= ofe] FEEY AIS st 43k o7 ouis
SoME AAet oul= DA 22 Aol EL8d e
< B2 Ao RN agHos oulE AL 4= qlojof
THGernsbacher & Faust, 1991). t}oloie] EXozE= Jto]
gulE Alelolle sl FAYmIZE itk Aotk i o
A FAQm7t ggE Log ol= FHAu|7} glo] FAy|
o AATIS AU Stk o3 ffREL ojugt Ewoit A4
G &oA HolAA olsfisky] wiie] FEske g

A AR wiFAAE AWATIAl EkBang, 2014). &9
(context) o7 wWto] HAE f wWtog tho], B, ot

Ato]9] oju]x, B2 #AoIt]eon, 2013). WebA EHL A2
< shredded @ol9 FH Sl dojd FFo=H u|EHQ
HASS WZst 9lo, olAd thejoj= A Wl ofEst
o FEAdE YL glof on] siAo] SlojA] F8sithe HE ¢

Stk oo mSoA SR oA 4 (vocabulary
knowledge)2 83 I o1 opsE0] $53 0139 ol
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o g A717] S ol theRt Bue A28 0§
=8 ofof gk I3 HolA A83 Afolelt o &L WA
AN SHAEo] 0188 4 YES Shok T Aol
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(Gernsbacher & Faust, 1991; Ko et al., 2010; Lee, 2002:
Nation & Snowing 1998; Norbury, 2005; Van der Schoot
et al., 2009).

7] ofsl guEH I AH 1f, FHEH 24, 9
2o g REO 229 A 7H] W& 5o $59iITHNippold,
1998). ‘A w(direct instruction)® TS ARgolu AP
Bl 2E9 guiet HYE Hiee= Aolx, FHEH B2 of
3 FHA, 242 FEHL, Y FHAE FO €Y 9uE FE

FA5HA ARSEE HEoRA B4 g9 uiE Rof B
of Yo &7l W dMEE 8ot uE FESK=
olwf, 7|19 HiF A4o= HAEZ o|dfsh=t] &&ol= &4
Z2(pragmatic inference)¥ HAEWYO HHILS &85l &
o] oulg ofgfsle =3 FE(logical inference)e] Tt
(Nippold, 1998). 91¢} 22 Ag=d ol A9 Ao 589
g2 5Hg7)of| o3 FFSHA e

AolS tgiog 3t AgAT Fo Klein®t Murphy (2001,
2002)= ttejel9] 53 oJulEo] Wl FHphrase)Z AAIES
< o 249 7t ujHor fARE MFE HIEA Uit
o] FEJPt S EH Fol(paper)?l Aol 240 w2t
‘2| (wrapping paper) 7F AAE Fo ozl Fol(shredded
paper) & Wddohs %7t ‘97 A(daily papern) & Wdohs &
Lof vl RYu]stA wWlE=A Uegon, ¥ME A wekaiA o
Mk "ZAA|(wrapping paper) ®t ‘U7 (daily paper)= ZF
02 952 #BaE9h. Foraker?t Murphy(2012)9] 355k
A1E Klein®t Murphy(2001, 2002)9 4 A|A|sk= A=
AAG. o]&E A 971et A7|2E Y71E ol&sto] Wt
E7L S thejole] Frtomjo] AH3et AoE AAIEQLS wE
o} Fa9ulo] Aggt AoR AAE U wofl, thejoje] F/g0]
S A 7] =7t o HEA Yehgon FE W
2ol Ao, thejo7h Krtom|2 4 d wiErh FQom|E
sidd o ofd Aol 97 £t o HEA Uehta B
Telglth E o dFEE o] & AAE B 1Ea AF9
qdog mdAg ok, FHo| w2 thojo] on|e] A4
o] et BRAIZEE E790615ITHLee et al, 1996). oA
Gernsbacher®t Faust(1991)7} A743E & 43 AolA4g
of gt AY715Y 75 @t &% 3719 AL ofdzh
F7HARQl ReolA AREA Bt BAlOl AT 4 = A
2ol 884 SA7|s0l S8R5t o 2 HHE AFe A
ot o]t A4US oz g AYAFES thlof, Hlfo] &
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7 o] Ql= thojolo] EdQ%t JHE AsAoR
AstA] Zettal Buget o] A= Kim 5{(2017), Kwak
(2016) ATolA= AT A ofsEx MEE o3 2 42
APS f =AU uiEte 24 IHREY 9u|= sjAlst
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7] OB Helole] ol & 9 714 opigt el
2 ANsee i Bug gl g oulE oSt Eu B
Qi ojulz Hee) olafel=AS LolumA ThelEAISH Tholy

AR UL FAle FuolE2 Uino] omlggat Bl o
£ b ofs] S vlws) BIA Tk PAAL ATEAL

3, 1, 3, 597 oF§Y thelo] ofsksEL Holr} sy

SR, IgREA, FuolE)e] Wt 1, 3, 53K oo
chojo] olasee Hol7t =l
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1. 47 o
B AT sk dilols & 31BESIL 13 109, 33
9 119, 530 109)9] oF5S o 4= Yol 2R 5
1A Sk 7 o] 4% 7% thet 2k

1) getzsstao] tyal glow, 2) Hoxl WA Hild]
73‘6‘1—;5_1 241\1 UJ “IJE ﬁop(j' =

3) 3= HIAO ASEA 2%
(Korean—Comprehensive Test of Nonverbal Intelligence-2:
K-CTONI-2, Park, 2014)°014 #5214 8501321 otso=
Tt SF o)doll &3lo] Aol ool floH, 4) =0l 7IA
(Korean Language-based Reading Assessment: KOLRA, Pae
et al., 2015)9] st AR sli= AAF 23} 25%ile oo E H

ZS8t 1,3,551 0159 THol] Ol 5

o] &3to] 97]o) ofEEol §lom, 5) & - EF o A
(Receptive and expressive Vocabulary Test: REVT, Kim et
al., 2009)9] 803 HAIFIA 10%ile odelH, EFEH
ZF -18Deld]l ofE o= ofFlojgfjo] of#fZo] fl= ofsoE A
ottt ol 71Are] ok9] el SisEAR ARt 25%ile
ol AF7IECRE At AL AH md7|R0 wt seRAl
of &dh= okl 25%ile(-0.78D) oVdE AFtFo R AAsH]
wizolch.

2. ANEH

1) Mg A =7

® &= H|AH0 X[sZBA2(Korean-Comprehensive Test of
Nonverbal Intelligence-2: K-CTONI-2)

ﬁ]'ilﬂ H[do] A5HA] A = 27149 A= HE “—‘1%}
&, &3 =), A, 98 5= 99 I8 ZF(9), %
opA] B2 TRl ERQ)oR 7Y W] {5 W A F 67P
A 2AAR =] Stk B dFoAe didA AXolA ofs
9] A5AAE &H517] Aol K-CTONI-2(Park, 2014)9] st
adeol AL EFAAE AXE) B AAE ABA|SL
8001l Bt s} ool &3l obsS W= Aot

@ 85 3|22 K Respective  and  Expressive
Vocaburaly Test: REVT)

REVTE T 24 67RollA Tt 164 o9 ARlS ez

EE3E AR FEoiFEn HHFES ST & Sk &

ofFjis BRI HAY B 4 2 18572 ojolAglo.
B, & eAolAl S8ol3 FAE AAslel 10%ile o4l %3t
L ol5e o AEsi

® 801  27IZAKKorean
Assessment: KOLRA)

g0l Q71AANE S, ei7lelsl, 71, E710ls S
oA Wrlsto] Q7I4ES TAF £ e AAfelth FAAAY
AIAAL AEHAE eojA glom 2 Aot A%
olA 975l ofglgo] gl ofe AEstuxt g=o] 971A
APae et al., 2015) F o= AAE AARIY siEHARE QA
@ 40719k Felmg 407] & 80719 @S B gkE of
of, o}59] Apa-S4 A A Aa-24 BYA HeE AR
sto] ofz9] siEsEe He TAol % Folx= s A
27} 25%ile o= AA7|IEE stof AEsISIH:

Language-based  Reading

2) & HMET

® ZA0l3) M
tholol ols| A7E 9 A5
Kim(2000)9] B340l ANE %
o ZE Fmelel THIE oHE AR, eEAS] AS
WA THAo] ST HEE 1319~184108], FolmIA A
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HIEE 24~13642319] W9 Qo] Y of31S AT Thold
Aol A9 A TIHHIME 41~48328], FolmIAHolAE
17~13693] 9] Qo] 23t of5] Zolq AT W
olje] A9 AFH o A8E A9} ol 253k FolwTA
oA 3% ol w2H ofglz MG 7 TS WA
A FAolulel Folu)e ALgH ofgloltt. o|E Sof 38hd
WIAA WTFe] A4S WA wE FAonz PAe
ek Zuoln|z AR 1 A7 THE thelo] $4F 20
A, WA 207 & 407hE 94 ST 94 AgE ojgks
oElE AAE AH Aol BIHAY WolE 5L Tl 5
A e 24 Heklel H% 407 TS APskel AE A
3 chojole} A SANEL H210] Ak,

40749] ThOlEANS A TR FAlolulel Foln] ol
golge] ‘HE o ool ouujde &) 27stel
teEAet WAl 1 RS FAoulE, 2 Bake Fulo]
g 22 sh} 2 Ego] Ho| @I wylEo] *om oL,

5
‘_

oJu|9] o] 7] PAY BHTRE W5] 5] 3~69 £
& AEEIYrHlE B0l thelBA ‘EF o AL 19 ET}QI o]

Aol 520l A74E 71 /1B §9 YRR 21, 24

99 0l B2 M) ol sele] 242 ) Agolrt e

FHo| 417 oot 3¢ BYRUT, W w9l BHolz dfe)
2 Aol W WolSe] 19 sk Helsieint

@ A 2E

chlsAl oA 2ol RS R AR Be %2
A T Vie e FoR 20l TR 24 Ass o
S0} 71 ojgalel ‘mr¥el Holsael A
' B ATE S Gl SERE TS
229 Bogt A oln FHejele 1 Aele] FEk 71%
Boplolnk. chelgatel A9 FHe TES A4S
e tidoz 3719 ogo] Ydskt, A 3717t %
o] T8 W BV Felslk, B B RAY = BE9)
o el mebel FHole woz el Ed 39
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ol 3ol 0], ol HolAlo], BRI+ A, A
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£ Fuomz 29 4 oA B4 FASIEoH, ofFA F A
EE WEo] AS% AL B4 EUS HAET o] FUEY
2 AN W FALYIL B Yo FUEY] HAE Hol
B3] FEEA S ) YA AT 407 thejo] o]
o S8 245 9% AAERo] 255 Sz A
et BHE A5 99 2 B ARAeIRE 53 HEO0H4
%) HEAZ olsigitt BT AEAL dojXE A4l 3
g olel dojXz AF IS 39 S4ESAT 14 19, &
o

oﬂ /\]-_Q_o]— 74/\]- Eﬂ/\E7]- EHAI-;(]-
oA AHtetA =i ﬂk‘?& EH A & 9T BAE olsfst
U UL S S S| skl 2 A7 oy

o F30] 0.4‘13}% *ﬂ %‘% A7ste] o] A5 AAISH
el AAE F ol oA Hezt i%ﬂﬂ‘% oje

oH. i"

g A} olFiel FHE BHeYs FuEY
o] £5E] FURYIH BL oNAYF S B BARAY
SR Faol] BRIAE Tl Wek g Tkl 7
AR AT AGTPE S} TR $26 40 A
dolk 4 Yol 2 Ssla
A g 54 o}%] Suelel B el Sy
gste] 2% 4079 B At

A+ %X—?Oﬂ o= WdAE Adsh| Qo Wl A9l 5 A

o] gl X8 FXolA NEAAS] FeE Atk HARIF

o =gE FeE HEa oA HARE AAS

o} BE ofgEoA REVT AL K-CTONI-2 FAE WA 44|

stoloH ¢77lsg E]lst] s ol A7IHAKKOLRA,

Korean-based Readig Assessment)®] sII@EQl SIEAAS
A5tk

(2) THl0f Ofal HAt

£ A5E 918 20189 280 A7IAY W 253wE L
L 1, 3, 5851 of5g o E ARA} AUt thojo] ofw]
ols) IAE st en trejo] ojn| ofsf FAIS HAL W 4



g ofg2 7 IFeE o] & Il ANE 408419 o
AE AAsHL, WAl IF0AlE BAIE 402419 HAIS A8t
Aot AA EF 22 vz ARE 232 Fold Al e B
7l €% F°1 1=2=% Stk okso] AY AEe I £3A
of A sl S9lth. B IAIE sket 20~2520] AlRtol
285t

4. A==y

1) M7=

oFEE2 ol sAte PAre ST osikAl 202 F
o] olsatA] 208F ¥ 40EFE 90, 74 2l Hs A
g2 14, 282 05os Azsl 74 23 ¢ 104 HHe= A
Ckiss

ol rfo

2) SAXz

2 o)A 7" FEE SPSS Ver.21.0 Windowsg& T2
T AREste] o3t 2ol AFstlrt. 1, 3, 5819 It ofs
o] tholo] olafsE AolE Yoty el LYUEAREA
(one-way ANOVA)Z AAJol¢laL, tholo] ul{y(FHm], +
Aok FAHEAL BADOl W2 $89 zjo|g Yoth7] Sl
HHE = o] ABARE A (two-way ANOVAYS AXEHoH p.05

Z ol

. g7 Zut

B 1. SidE oo Ofsi E20il et 7|1s&
Table 1. Descriptive of the total score of comprehension
polysemy by grade

lgrade 3grade Sgrade Total
(N=10) (N=11) (N=10) (N=31)
M M M M
(SD) ($D) (SD) (SD)
cp 23.40 31.63 35.90 30.35
(6.41) (4.05) 2.13) 6.79)

CP=Comprehension polysemy

E 1914 AAE vte} o], oFgE2] thejo] oSy AAF F4
3

& Bt 18hdo] 23.40(BEHA 6.41), 38Hdo] 31.63(HEEH
7 4.09), 5310] 35,00 2192 Shlo] eSS 3
#8947t Bl

S Aot SAHOE o] G| Lohir] Sistel A

A

b
oln

Shi 1,3,5884 0rF2| Tl Ofsh £

=

RERY

tlo

AASE Aik= 3 20 AAISHIT

B 2. A8 OO|0] Ofch S0 LEEMEA 2t
Table 2. One-way ANOVA of the total score of comprehension
polysemy by grade

sS df MS F Scheffe'
Between 809.25 2 404.62 19.67* 13,5
group
group
Total 1385.09 31
*p<.05

At 749] tholo] ofsise o] thet YerAREAS AR
ATAS THRo, 29=19.67, p{.05)2 BAFCZ {93t AJo]7}
U= AeE eyt Al JG 79 Xolg dopHr] 5|
Scheffé AFFARS AAIRE 23 E 2004 AR B2, 18743
g, 151d-5813 Afojolls RYJek Apo|7t = AR YEhtC
u, 3ghd-5ehdoA= fofshA] gt

2. 1, 3, 5alid 2HI0fSS| 0|yl ME Cfelo) Ol 53
1, 3, 554 os A9 ou|gFel WE trejo] ofs)

ots] 9P IRFS FHSvIg FH|R o] WIS
YA 7145 Ao B 330 2o

=0

=

H 3. onjg=0| ME Celof Ofaikdel 71s&
Table 3. Descriptive of comprehension polysemy according to
semantic types

lgrade 3grade S5grade Total
(N=10) (N=11) (N=10) (N=31)

M D M (D M (D M (SD

CM 1270 (2.58) 16.00 (2.49) 1830 (949) 15.68 (3.10)

MM 10.60 (4.19) 15.63 (2.24) 17.50 (1.65) 14.61 (4.03)

CM=cetral meaning, MM= marginal meaning

tolo]9] oJulRES FAHYuet FHu|R URo] ofFEe
ttolo] olsfsE Brkolylrh. FAQWet FHn|9] A B
27} 15.68(FZHA} 3.10)2 14.61(F2HA} 4.03)8 F4191]7}
FHouEtt w9k folstgly. FAulol 18R Wi
12.70@FHA 2.58), 38 W 16.00@FHAL 2.49), 55Hd
Wi 18.30(FEHAL 949)2 shdo] gt wt F49n| A
F7F Aok AoE Uikt FHoulA 18hd HH 10.60
(EZHAF 4.19), 38Hd B 15.63(FEHAL 2.24), 550 ¥
17.50(F2HA 1.65)2 shdo] gaftol| wet FHeju] ¥4t
53l Zog UERdT

ofu] fFo w2 It 7+ Zjo7t BAHOE FOFHA] Yotk
7] §18f HHEEA ol FARRAS AXSH Zik= & 40 AAsh
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At

B 4, o0jg™| M2 oo Olsis=el H=5F Ol =Mz
Table 4. Repeated Two-way ANOVA of comprehension
polysemy according to semantic types

SS df MS F Scheffe'

Between groups
Group

Error 276.12 28 9.86

406.07 2 203.03 20.58* 13,5

Within groups
Semantic types

1830 1 1830  5.85*

Semantic g1 o 420 134
types*Group
Error 87.52 28 3.12
*p<.05
ojul o] e e 7+ AeA8e Yokwy] Yo} wHEEA
OJUFARREAS AR ¥t e 7+ {Fogt AolE Ho|1(A,,

29=20.58, pC.05), H W I A ulgol(F4l, FH)
T2 $99 oz F4on)7t FHoluEg H4rh gob ot
Zpol7t Qe A& UBITHR,, 9=5.85, pC.05). L2y onl&
Fol e A 7 AL FAXNCE ROt iR,
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B 5. SAIRYM ME 0] Ofoilds2| 718
Table 5. Descriptive of comprehension polysemy according to
word class

lgrade 3grade Sgrade Total
(N=10) (N=11) (N=10) (N=31)

M 8D M D M (D M (SD

verb  12.80 (3.73) 17.36 (1.56) 18.20 (1.61) 16.16 (3.38)

noun 1050 (2.95) 14.27 (2.68) 17.60 (1.07) 14.13 (3.71)

tolote FATEIEAL trelgAhel e okeEe] Helof o
s BRI telsAtel telgAel EA B2 A%
16.16(FZ93} 3.38)3} 14.13EEHA} 3.71)02 Fogt o]zt
Uehdth telsAlolA 18hd B 12.80@EHA 3.73), 3%hd
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Table 6. Repeated Two-way ANOVA of comprehension
polysemy according to word class

SS df MS F Scheffe'

Between groups
Group

Error 276.12 28 9.862

406.07 2 203.03 20.58¢ 1435

Within groups

Word class 61.68 1 61.68  29.42*

Word class*Group  16.77 2 8.39 4.00
Error 334.82 28 5.97

*p(.05
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