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The Effects of Receptive and Expressive Word Leamning
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Purpose: The purpose of this study was to investigate the effect of reading strategies,
eliciting question, non-eliciting question, comments, on the novel word learning of
preschoolers with and without language delay in order to find out the most effective
reading strategy for children’'s word learning during book reading.

Methods : Participants were 38 typically-developing children and 27 children with language
delay aged 3-6. Each child was assigned to one of the three reading strategy groups.
Researchers conducted a structured reading intervention two to three times a week for a
total of 10 sessions. Eight target words were exposed three times per session, and
children’s receptive and expressive word learning test for target words were conducted at
the end of the intervention.

Results: A 2-way ANOVA analysis showed a significant main effect of group on the
receptive and expressive word learning test. For the receptive word learning, there was a
significant main effect of reading strategy. Post-hoc analysis revealed that there was a
significant difference between eliciting question and comments. For the expressive word
learning, on the other hand, there was no main effect of reading strategy.

Conclusions : The results showed that typically developing children’s receptive and expressive
word gains were significantly higher than that of children with language delay, which was the
result of Matthew effects. Also, in terms of reading strategies, eliciting questions, which
asks a child to produce the target word, was effective in facilitating preschool children’s
receptive word learning through book reading.

Keywords : Book reading, dialogic book reading, reading strategies, preschool children,
word learning
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2021; Schapira & Aram, 2020) 71 &3S Eelslglth. E3] o
o718 shte] ale|B(narrative)2A1, A%I0] E8lF+= olop]
o5 guEsiE ol 7

(Dickinson & Snow, 1987; Snow, 1983), oF552 YArS Hl

¥ & M

=

HLee & Park, 2007). oFsE°] Y/dolA st == thddt
EMHE FoIA 53] olop|#e A 9 wAL T AEe] 1
=2 71500 TS 2L oksE0lAl ol AI7IRE FES] kE:A
71+ tEAQ Z=3o)7|% KMol et al., 2009; Seo, 2000).
Ee APAFENAE olop|BS &8sto] ols=olA E3l(Bus
et al., 1995, Feitelson et al., 1986; Sénéchal & Young,
2008), AA(Song & Choi, 2013), EHTA(Kim et al., 2013;
Moon & Han, 2008; Won & Cho, 2015), 7FX1#HYoung et
al., 2013), 7Iet tfst HEEE wSSk(Deborah et al.,
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oft tefdt ofFjet A, HIE AeP|eks AAAHE AelA
5ES 4 YA DiSymons et al., 2005).

2719] Qlofd> He7|E HIESH] ettt =o], o] &
o FF9 AojA AT A JoAES B9l olFoiAE=T|
(Kuhl, 2010; Pae & Cheong, 2015), £3] oFsEo] ojird
Z719] $55H He o319 F2 o]F9 teFet Aol 589 &
ogt di& g%l AoE T2 AFEANA HTHO ftHlee,
2008; Storch & Whitehurst, 2002). &3] sHFgof 9 7|} QI
7159 ZA7E gleole 2471 o|27|7HA] H53 EHOF
9] £7F 50707 HA] = T =2 obs(late-talken)?] 50%=
ofsgo] Ef o] FES| EEokA| Kokl wedofdolE A
o ER2 o HuE FHATE B9 doldE 2719 o3
%2948 FolXAZKLeonard, 2000).
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A2 HA(H30H H33)

719l BNE HER to] APdAola gkl delr|
7} of59] o] Wd 9 A2 ofF] zo] Zgo] Hiles AS
gHoI5li=t|(Hargrave & Sénéchal, 2000; Mol et al., 2009),
CHA] el Zofigo] o7 oA % ofzEolA Alol #E
Yole AL 5 AWCEL o559 off o] FXHt=
Ao|thRobbins & Ehri, 1994). 3t 403} ofzo] A &
Y= D52 ofzY ofFRTt ozt 27|EdE, ¢7] € &7
U] fogt dE8%082  UetoH(Bus et al, 1995
Feitelson et al, 1986), AHEIAAA A9t &2 7149 ofs=
9] 9t Qo 58 ol FHER FFE mRtk= HojlA
E3] dHoZ oS FET WolthBus et al, 1995). &35
283t oshEAel JE B wit I Tk JEHd &
4 welE Po] 54 ofs=9 oiFgd 2@ 5o &
ogt S 7HARE Bl AP+ 5(Kim, 2008) fotnS2
SHIAE Fe7|7t olsEY dotsdEl PRl wsd 9T

ZHo|
gelgt & itk

ShA ti3k4] A97)(dialogic book reading) 32 A5 A-RA
Al7|(interactive book reading)l= FE 5 A¥ obs 7H
9)7]

o] ofst 9 7|WKevidence-based) FZLHO R, HE
T A3%0F ofsol Ffohe A ARY AeAEH dAS AxRT
THArnold et al., 1994; Whitehurst et al., 1988). AT 283
A7 EF Al UL ofFolA AolF - vy TAE AMES
At olopr]|9} IHHE AES & 4 9lom, odt MRS &I
ofs9] Bk, AR, 9 JHAIE olEod 4= Qi oY ols2 55
ARl SEAtEA Ayt IEE dhglo] oy, Ho] fiS A4l
9] Aa AAA7IAL, 4RI A=t Aol FEE ZdHsi, £
Q1 Aol disidE AWE 4+ YAl FcHlonigan &
Whitehurst, 1998; Milburn et al., 2014). ¥¥lEo=z s}y
A7) Al ofsolA ATEE U9 Wike &o] 7H &5 39
LEHE JojiEt =2 29 4 % off] tidE HolH
(Cameron-Faulkner & Noble, 2013; Noble et al., 2018), @
ZHA o}59] dojof] B =& 29 BAM, o3d tidE &4
gtk oA el A9 A o] &% Al oks9 W=
ZX517] 9o ol ?lo] Ig £EEY 29 ¥ 2 29
o] A=< AlFotke ofF 71ME ARSSkel, dRAQ dE ofF
o W3} A, & L AR AR 5ol sloH, o=t e
< L5 oz o] o FAHAYU FFE vX= AR Y
WCHCleave et al., 2015; Girolametto & Weitzman, 2002;
Huttenlocher et al., 2010).

30 ofF 7+ AY7E ofsEY 1o 5ol PlAls Bk
dojdg A4 ofz ¥ WEAA fof 52 o= T AolA
T oA HEE ol YoiGoodsitt et al,, 1988: Hargrave &
Sénéchal, 2000; Kim & Park, 2007; Saracho & Spodek,
2010). oFsE9 9ol WordsE AdAHA oFYe 7=
AR, dofo] g Hol= ofs=Z E&f ofsel Hls A

2 TolE HR= &7 Y 22 offE SgolEie 2~31
HEHo g L&l Fojof EFf UnlolsEt B £E0= of
3E 5T = UKGray, 2003). o|EA AolHLA|A oF5E9]
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o] % 589 2T ALY olFEY A3 opstel o
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ofrid R ofzat dutols 7+ A714Ql o3 Axg 2T
4 QItHCain & Oakhill, 2006; Penno et al., 2002). &3] 9]
7] deollq e W9Rl FHolR @4 viRazKMatthew
effec)@ A 4 Q1=0(Stanovich, 1986), ¥ o3ES B
et ofs=0] FYL ofF S5 AolA ojFHo] =2 o=l
vl %2 o] gy £ HUS HRl AQATE2 o T
99| SHoML miF a3t AP WHTHCain & Oakhill,
2006; Duff et al., 2015; Penno et al., 2002). o|&{3t oj3rd
9 A= olf9 T AFom A&EH ThsAel woE=
(Biemiller, 2003), °I& WAsH7] fJal] ol& Al7]o] Qo A
¢ ols= AHste] A4t Ao E off] FAE & T8t itk

7S oz EY o3 FAY =R 8t AYAFENA
£ o= o 52 SAske 4919 A7) B 9 Ao
S 2t0 HES YtHHan & Neuharth-Pritchett, 2014;
Landry et al, 2012; McGinty et al.,, 2012). 43213} oFs 7t
sl AY7IE FAE T AFEClA AXshe ARE A 5
AZsle dY7o ofs9] AodE AHHoE R 4+ W o
ol A97] E5olA dojuk= A452REe] A 947 JFF ol
A== AFolthDanis et al., 2000; Justice et al., 2002). of
T Y] Al AL MR AR 2 TR 9EA AR
(wh-question)& AMESHLL, o]F ofgo] 3 W WHES|FAL
7l ARE QEAFE0EHN ofs] Fojd HEE EAL & 9l
tHBaker & Nelson, 1984: Hindman & Wasik, 2013). 3t 4
Q2 7] Al ofs9] o] TS sl HFHor AR
gro 2 ofF9] o] W =28 £ 4 Ut JE E°1, IH
oA FZ golE o U2 FEHOE TEsHAL =2 QIA
A S 282 ofA o= FES o= B, e A ofsat
AS 9 dol= £ T BT HEOE o|Fo, Hrp =2 5
&9 A sES F8E ske AEE ske AoE gEA A
t}.(Hammett et al.,, 2003; Zucker et al., 2010). 1A o]
TIF 22 7R AR dFo] W ofsEE stola HY] &
ol BHlE 21 FAFE FASHEE ol F=4Ql o] FoE
ot 3 eH(Dickinson & Smith, 1994; Hammett
et al., 2003), Bt} =2 Sl oF5EY IAH HAsEE v
o, QXA dolxrl =2 AEZ ARSShs AL o w2 e
AlLE o]EH olo we} B At 429 Qo] AR EXIgIth
ole} Z2 A ATEZ Bl 4Rlo] ofsdt A S W ofsL
ol & QIR 5 gt o] ofs9] fdof 5o 5]

Q JtHWasik & Bond, 2001).

A A= 5] A7) Al 4
A& 28, ol WE of59 ofF
= = Foll 7P 2xHERl A7) Hio]
AR we]l1Al Sl CHBlewitt et al., 2009: Ewers &
Brownson, 1999; Justice, 2002; Sénéchal, 1997; Walsh &
Blewitt, 2006;: Whitehurst et al.,, 1994). T 3A] o5 358
HigoE 419 AEs] HEo] ofsEY 0% gzl mlAl= 9
T AES AgAolss, AEY IS A A 1A
7o F 7] 4308 FEste] AosiyltiWalsh & Blewitt,
2006). ©] dATolA ARESE AHA AR{eliciting- question) A
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B3 of3lg ZHAE kATl oIt “HatI F
2 B3 Qoly). AT A, AEsp] ek A8 F ugel
e SplIt T B ol A | g 8olRE g
o, W] §o| ol Aoli= vehbA] Qisket. 3
o1 Shiel lol A A 2 B W 2 AT
ol gRet, 2 1R ] §4 deuet o g2 3
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45 o] o3 sl mlAL e Hln
TolA, Eaol3] Bigo] olit £ AR f7

z}o] 7h gglont, 8017 shel 9ol 1y AR ol
494 98 AR o EHY ACE UeseWash &
Rose, 2013). 2&& ZAE Ao 7bd& AR ko] H|5) ofs
=9 ofF] o0l Aol k2 0w UERd 4t Ayl o
&, IS 7 A 730] 2L Sl AH dol== Ak

2
“H,
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o 7 o oks=el AHA Aol Fel7] HAstAe Al o
Aok stz ofFIRl FR ORI Folz HYSH ArEsfer sk,

ojff o}zE0A 8= AANF dolwrt Fit o7t 4391 4
2o A=} J= 1A ARl "ok A B8] =71 "ol
2= Zoloh Iy Y] Al A8R1Y AES dolxo wet ’\ﬂ
THE BERSt] 4~0A olsEY % g g0 mX=
e HES AgdoMe Al 7HA AR §3F 7T o= —r~9“
4 7Fol3] s ol Folgt Ko7t UERtA] YoKLenhart
et al., 2019), ZY JAAH oo AT sjAo] FolE 7|5k
of & Har}t I SRIT 4= Qi
SHE Q7] Al WARY R 5 AQlo] ofFolA IAH dol=

7 & AEE ARl Aol ofsY off g5 Hrh avtye
B Y 4 dSZ ¥ A7 ZHEE QUcKBlewitt et al,
2009; Dickinson & Smith, 1994; Haden et al., 1996).
Blewitt?} S&5(2009) T 34 ofs 508 Ho=, 97
EolA “gRlo] AREShe AR9 IAA oo wWE 8 4
#EY 5 YT oY FYsp] YL AESIGH. o]

ol A8R1Y FEE UAF dolmrt W2 AR (low-
demanding question), SIAF Ho|z=rt w2 HE(high-

demand question), 1|3l H[A A% ZE(scaffolding-like
question)] Al 7H& BRIk AAE dolwrt W AE2
#o] olopy] W o] ool = AMA Aol sigohH(d,
“Z=go] oft] 9Jo1?), YAF do|wrt B2 AEL olopr] AA|
Oﬂ _L]'O]’ /K]—/\]}ﬂ X]E'E_E]-L— O]O]:7]—‘:’: H]—EP_& —Z]- O]E‘Q] 7]-7(40]
U 352 FESAY o g dojd 4 S5 ok Bud
2 RO Z(extratextual question)C &2 AOJSIATH], “o] ARF
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2 9 Hi7E ot TS B2, o] ARER A
BH oftR 7He A7), iR viA A% AR A4 £
Holl= QIXF dolrt W& AR okl o= QIXF dolk
7t =2 AES sle ACoE AFHo=w SISt A A,
3R19] AT A2 AZ9] AXF dol=e} IAGo] BE Hol
Al 8ol8] S5E RO AFT W, Hoh T Q=
29| ©of o] ofsi7t 8E= AFosr] A H-ol= HIA
A Aol o F AR sl o anl AeE UERth
o] Aol ARGRE AEs] HHEZ B oFE AF YolA
HlEoE L2sle 7h4d AEsly] whdlolgls ZEAHo] 9
o), A9 A% ol2fdt AEsh| AgR X oS} 5E IAXRE
dEaE avFos EXoke A0E UEHoH, &3t oo vk
AHog Lo wet M3t ik Q7] Al FE o7t 23
AES Aot} ofsS Y7]o] A7l B oRE AL
A =E3A7= M| o9 ofF] Fol ERA]l HRY &
W IRIAAL AR doles =9 ke HA 44 AE A
< ols9 &HE FAAZILL Bgo] tigk B71E Fojsto] Hrt
Aot $29] ol3] A4] FFof| =2o] His AR YR o]
27|18, 3] ol59] ofF] g5 e 9 dofdid &5 15t
of 4E9 AA doles sl 419 Her| o], A9
Sp7|9F 22 B} A3k 29 oY o e € 5§
S AARSHE}

717} 5o Al FFE HES 4 3%
F2 ATl @‘1’? 41 -rr‘éoﬂ FEolo] grou}, -
TFollde &t |(comment) X9 F8/4& AESH vt S{,IE]-
(Ard & Beverly, 2004; Barnes et al.,, 2017; Connor et al.,
2006; Wasik et al., 2006). APATLENA ARLSH A&sH] A
2 3 o3t 2E F4E IdE oA 3 W AssAY 9
o RS Ut Agdes HoR, = %014 3] gt
BEE IR ASche T =25 HEE B0 5E oF9
A R4l 53T Barnes et al., 2017). ©of9] o & &
9o} Ei= Hhojoj9} 22 o] 7t BAlS] thek S]] FHEE A
Fole A2 ofse #E 9 8013 T5S ExIokH(Sénéchal
& Cornell, 1993), o2} A3 A7l Fe7] Al A& W o132t
TS WA X&9 471 olsg of3] sEaE WRlol Sitke
A& B8 HConnor et al, 2006; Dickinson & Smith,
1994).

Ard®} Beverly(2004)E 3~54] o5 408 tidoz 49
AEs] 9 =sl7] Hego] Helr] oA olsEY AF o
Fol A= &3E v, 1 Ziks 58013 2
of o A2 tEA Yesith WA 8o1F S5 F¢ AEst
7] A Aashy| A Tole [t 2ot YA gdske
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A2 HA(H30H H33)

e e A9 ATyERY gal 1E% Fge= 45l

013 g5 H& EFHoIYE HOE FA5t
27}, ofsE9 4Rl W 8cks ARSI 2y &S
7] M2 ofFsEolA WS 8ok AT Holg] ouiE
A5k © Z2o] He RS HHFoR AITToRHA ofs9
03] S5 =2 4 Slvh I8y ol A 7 A 24 Fd
7 Bx 039 k& 55 FAISHA Uitk ARl loH,
wEbA o) ARt Aelr] Mol faprt ofd k& 349 A
olo] 7|QIet Ao& sjAE 4 Slok= ARRHol Utk
ole} Zo] to] MY AEolA A7 Aol mE ofF &
B9 Aol AESIIAR thFE A I ofs= tie
siglon, Hi oF9] k& JFE BAlSt] &stA e
o] o}z 5 oF gy P nX= AIE Hlw FES
T= oty Stk T 2 Aol ditolsat ol
A ofs= o= A9 7] HHlo] we} ofs9] o]
s o] AJol7t Sl=AE AWETAL SIS olE s A
JATE HESI] ARl Ay AFem AFH AR
(eliciting question), 7Fd¥ ZAEs}7](non-eliciting question),
Z1&517|(comment)d] Al 7HA AZhs Agsielom, ®3t 7 &
I of3lE0] Al 7HA A7) Mol FYUT HIEE LEEHER
BARIALE 2 dFoMe £ 103719 A FAE AAls
AT e ol EY 8 € HHY % $PYEE FESL, o]
£ B9 &9 7] ols=Y off] s FXIsks 419 A3t
Q1 ¢J7] o] FQRIA| AES 1A 513tk

2 A79 A AT A2 vhad 2

AR, 49R19] A7) Ao e Autols Ak dofdaxA
ofF A 7t £80139] B o] [Tk Aol7t Sl=l?

%R
=
N
o
)
B

o ulorQ 2 foof

(e]f}

r
[¢)

E7), 4019 M9y Agko] wE Uulols ek} olojulgx|el
olE Hek 7+ HEoI3] B Sl Jo5t Zol7} YA
1. 72 By
1. G Oiy

B AFL ojgojxjtskn AE-8-2 993 (Institutional Review
Board: IRB)EHH ARZRlE B2 § AHAEQItHNo. Ewha-
201906-0026-01).

2 Ad7e A= 9 A7z AFstke 3A114 64l Aele] &
ofdldAAd ofF 279(dot 127, ofot 15%)F} o] olFEX
g AgS GAAZ Luloks 38%(dot 19%, oot 19%),
Z 05%F WCe=E SiGith & ] Foldk dopdERA
ofs2 (= 7HZ7t ol58 A5HAHKorean-Kaufman

Assessment Battery for Children: K-ABC, Moon & Byun,
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2003)9] B2 ASAS 85(-18D) oigeld, 248 ¢ X
doig)8 ZHANReceptive & Expressive Vocabulary Test:
REVT, Kim et al, 2009) 2% & 9 X@o|FY 5 & 4
doAgte WEY He 10%ile tlHold, (3)WAF E: FS
AzEE F7, A1, AA, B35 2 7 ABEE Aot dl
£ Z°E Hug ofsZ HieR oiglth drbobe (1)E
= 719ERt ofs8 AsHAHKorean-Kaufman Assessment
Battery for Children: K-ABC, Moon & Byun, 2003)9] =2}
4 AsAS 85(-18D) ool (58 % HFRY A
AHReceptive & Expressive Vocabulary Test: REVT, Kim et
al, 2009 23 48 9 HFFY HTox €ES He
10%ile oVdold, (R)uAt e FSAREH H7h Az A
A, B35 9 7 AR Aot gle AeE HiH ofsZ
e g sigirh. A4 A ofsEZ Al KA A7l A= A
ool FAuiAjsle A HFoR oiE dAF BEE 1ok
HAog zAslon, AYr] A @ Qdojdd 3o mE
7t o] AHE= Table 13 2ok JH2) 2 A7 HHQ3)
< HHHSLE olo] ofgE9 Hlto] F2 AS(K-ABO),
gy, & 2 HFFoHHo] tigt Aol FET A,
|03yt mEFYY A P FRIPL Kot
(pC00D), T AsAsY JEERES: SAZeR |3t
o7} gle= ERIstATHp.05).

Table 1. Participants’ characteristics by reading strategies

Reading Eliciting Non-eliciting

. . . Comment
strategies question question
Group TD LD TD LD TD LD
n 11 9 14 8 13 10
CA M 5509 5144 5414 52.63 5292 49.40

(month) ($D) (891) (7.26) (9.94) (10.29) (9.09) (10.96)

M 103.82 96.78 10336 100 99 96.20
(SD) (10.72) (10.84) ( 7.83) (10.32) ( 6.64) (9.71)

M 4945 29.67 51.71 32.63 4392 2550
($D) (15.01) (15.43) (18.91) (10.16) (9.35) (14.72)

M 4895 37.89 50.09 30.38 43.78 29.50
(8D (16.34) (11.91) (23.65) (15.12) (18.93) (15.11)

K-ABC

REVT-r

REVT-e

Note. TD=typically developing children; LD=children with
language delay: CA=chronological age; K-ABC=
Korean-Kaufman Assessment Battery for Children (Moon &
Byun, 2003); REVT-r=Receptive & Expressive Vocabulary
Test-receptive (Kim et al., 2009); REVT-e=Receptive &
Expressive Vocabulary Test-expressive (Kim et al., 2009).
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Kolo| xeiy| Mol M2 EH| of
Yoy LE 3037t HES EAS B dAvolie A
of W2 ol5E0 of3 Bk HAS Lokns] Sslel 108719
A F2 T BE ofsle] U 48 U EHIH ANE A
Aste] 1 4 HI BAsA B dTolq AS% A
97l A%e WAl web APH  WEs(liciting

question), 7F84 AE3}7|(non-eliciting question), &3}
(comment)Z2 A7FFTHYim & Kim, 2019).
Aol Fosles ofsEY 2 AV & A+ o g%

S 240] TXE QG A BAS] gt B of3)
of AT BE oo TH 22 WA ABI ER ok

So| Y] ST FBY oFS LT YA A 9
Slof B IYICS BET FE oF ] IAS AT
o}550] BE olfig 745 2852 323Y & 9
A SISt 1A FE ol 120

ol%, Abdel el o A A
qe] FA4S s A B F=
He E@NF AAE WA ANT o)F 28013 BAE A
gtk EHoIF B BE oIS 1YOR HolE § ofsol
S B olfiZ ol M siEom, 48013 AR 4
o IPE HelFR AT BE oS wokd ol o
B3 o3I Fot AL 189 MES WHES SHerk.
9] 34 2 5§ 2 BN BA 5 P BE AL A

= el 95} Baxe Fostol] Hak ik

L
T g

0

3. g+ =+

1) J28 2 28 of

£ Q7oL ABATelA A48T 198 9 AFBE U5

Hon

A ARESIAEHYim & Kim, 2019). ¥ 7oA AkS3t Z1
ofFle AT Y oFsEY 2 AE A%E askol] e

2~3A0 2Zudo] WEE 4% FEentEd Axmd
S /u, v, m w, w/E HdH59HKim & Pae, 2005). o&

5709 B&(F, R, 1, o I s ASHEIAAS+
HE F29 258 YR ZAst] 7Mo% 107hE 4F
stk E3F NOUN database(Horst & Hout, 2016)°14 25%
ogke] Z&wet 35% mRte] HHEE 7 10709 M B
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o13je} o]of| ggsl= EAl= Appendix 191 AAISHLE.
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Table 2. Descriptive statistics on receptive and expressive word
test by reading strategies

Receptive word ~ Expressive word

Reading a a
: Group score score
strategies M (SD) M (SD)
Fliciting 1D (=11) 6.82 (42) 4.00 (62)
question 1D (;=9) 6.22 (.49) 2.44 (62)
Non- TD (n=14) 6.14 (.43) 3.21 (.36)
eliciting
question LD (z=8) 4.63 (.92) 1.38 (.42)
D (n=13) 5.54 (.43) 3.85 (.51)
Comment
LD (z=10) 4.70 (.65) 1.50 (.79)

Note. TD=typically developing children; LD=children with
language delay.
#The total score is 8.

oo, Aoy A wE dutols ot Aofddx|dA of
T A 7 8 2 23019 S A /Y% Aot A=Al
AEE7] flsto] 1031719] HYr7t FaH ol & 9 HHE
3] AeE FEHSE, Ad € Y| AgE SHHSE o] 9]
J(two-way between subject ANOVA)S A5
WA 8019 5 o] et o] YEAREAS AAsi5i o,
1 A Joe] FaEIpE 93t AR UETH AL s0=4.802,
p=.032). &, Uiloks 9] #3=(1£6.13, SD=1.58)°] 1o}
2] ofs Aol £P(ME5.19, SD=2.13)Ect FolsH =
< Z0E Uehgth ERF AQYr] Ao FRaIT fO%t Ao®
Ut oW (A, 59=3.615, p=.033), °l°l @} BonferroniE AH&-
Sto] AREAAS AXSE 2, FAYE ARk dAgoAY 89
3] sk o] ety HFoA9 #8013 Sk P E
FOAHAl =2 ZoE Uehgthp=.042). Fdat ey e

e

i
%E
%

24

oML FAHLE FolSHA] AUTHp=.694). Q7] HF
o e A 7 #8017 % Y dit ZI= Figure 1
off AASHATH.

Receptive word learning

Accuracy (Score)
[=] = I w - w [=)] ~ [+
' I

Eliciting guestion

Comment

Non-eliciting question

Reading Strategies

ETD mlD

Note. TD=typically developing children; LD=children with
language delay.
.05

Figure 1. Comparison of receptive word learning performances
by subgroup

b0 HHolF] iy o] tigh o] FEAREAS AABINS
o, 1 23} o] Fa3t folst Aog UeRdti Ay 59=16.515,
pL000). &, Lulobs o] HAOF S S (ME3.66,
SD=1.76)°] oA ofF Hdo] ;FolF] s FIY
(VE1.78, SD=1.96)Ett F9oHA| &2 Zo& Uehdrt. 97|
Aol Favh= BAYCE FooHA] dokoH(p=.292), It
A7) A oA aitE FAKCE FooHA] kTt
(p=.782). A7 AFo] TE Ak 7+ HAF] sl S0
i3t A3k= Figure 20 AASHATH

Expressive word learning

Accuracy (Score)
o = =] w - w o ~ oo

Eliciting question Non-eliciting question Comment

Reading Strategies
ETD mLD

Note. TD=typically developing children; LD=children with
language delay.

Figure 2. Comparison of expressive word learning performances
by subgroup
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I$tcHBast & Reitsma, 1998; Penno et al.,
2002). E3] dolsEo] SlojAe] wiRrank= o3, s 784
T EE olseo] YR TEd Holgtal BAE: i A
Aol gz P90l o & Uept=t(Plost et al., 2014), =4
719] ojFgL o3 719 T 4 o} ARY gFete =
o AEHA7E e EZ(Dollinger et al., 2008; Rohde &
Thompson, 2007) o1¥]go] ¥ ofg5S o= 3 gt
o] FAE Bl 71 oY AXE FESP] A3 ek
DS 99rt ok £ 979 23 108719 #e7] SAIAE
oj$lglo] W2 ojFE0] T AL of3E TFT AR Y o
FATE RIS, ¥ 2717 &2 ofsEol 1A &
< ofz=0l Hlg] Sy, TojA 5 9 A ZE&do] ¥
& 918 AYATEE 1T W(law & Edwards, 2015), ©13]
2= gl 71AY A7 EE&e =Y ¢ e SA sl
wsiE W a7t Qi

2 AT Y olsEY 8017 % RS TEHFE dlof
BAE AARE 23 d9)7] Ao a3t felslgion, AR
A Adt 1 Aol AHA ARy A He] F9Eo] Mzs)
7] A A9 PLET |O5H] =2 AIA 7IR
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I

B ANE F i) AR W gl 9% Holt vhet
U] Slgle. TRt 3~64] of% G0e thos E @vs 5Y
o A T 8 4TS G AR 108719 Aep)
B2 ol Al M) 2] HHE 1k S8oldl o SRl §
ot Hol/} giglont, 10817] F2ke) 4Boldl S S Zue]
A B A AE ARsp] Hee] Vg wedel Zo8 u
TSHEKYim & Kim, 2019). QR @ P77} U of
Aol o) & avold A A Fadbt fostad
Ak, B 7o) by ete] Qlofaeal of5Eo] EgiEo] 9)
Ae AojHow Qg AR welrh R AT AT the) W
g o S o Whel U HENS o Sug
AR HoE WRT, wep Agelo] wls) Hee] 2]
A i Asjo] et B Fobe Aow AAE:
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B

LR Ots LH0LSO| =8 H HS 013

2 a7t Aot 94 AEsy| Mol 80y o% £t
7P Wi ZoE Hud AYPAT A0E A aERithd, A
7] ofs=9 A7|E B 8oiF Sgole A dEsh] A
o] 7pF aaAQl ZAoE A& Yd 4 & ZoE HRlth

ESH 2 A7 Zdn A Fer] M=o ojadakgo] &
oJslA| ¥ ATE 1T o, ofsEY dojsdy} FHsHA 4
HA Aislr] o] Agshy] Ao Hisf e%7] olsE&Y &
8013] ol A SRIT & itk & AollA AREEE 4
HE AZop| MR, d7o] Fofet ofso] FolE i oFE
AESH ol e SRR ste Aot A7 B3 5k
Uolg2 1830 54k 5= sdolEA, AY7] A
£ AR A AT o ofsE0] FEEY oS BEF 41 3
A gsiylon, ofg HolRo] A%k &Y FeE AT

Yol & FYUT SEoIE ARl ARESISIT TR ofF
AT TEZ Asle H SlolA Hi ofF] o 8T sk
o] Az ReS FAgleigion, ‘B Ee ot qEAE
EAAZA} Be ALARALE ARESHe] AR F4E 515
A AEol] A9 A¢ AR TEE BF B ARAE
ARgsto] Hggtogx ofsEo] ARo B2 T o i ofgt
oid s #Hojxjol| Sk FEol 95 HFSH EHe HH,
AR AEL2 5i ojFo] Y5 HFolor sk ARolgitke A
oA & AE 53 7 A7t Utk o9t 22 2 A9 Ay
X ojFo] Y5 HAF5AI7I= B9 A7 o] =809 %
o EIAUS ERIsHSirk= Aol A 2997t Sl

8013 oA - AEskr] Aol vls] axdolr] &
< Z0g Uit Mach| A, tE F AEsp] A g9y
gRlo] ofFolA S WA= Yoje Pl Sttt &
Ao AHA ATy At 1 AEsh] Aol ARRgE
AEEZ 25 439 /M AECEA, ofgEo] 44919 AR
X oF E= 5EY olFZ ToIE Holof shke W4lolt) v
o] AQlo] AFHES 3 ¥ § ¥HEHow Qo Assy] A
o] Aol7| WA tigha] QY] T AdTAREA A1 B
o7 H7| of#en, & A7 Zis Aol diHos gojx
= W9 A7t 8013 ol adEolA] g2 ERIsH
o & £ 479 2 Y3 N EX oRE LISt
oF5Y FY5 HH ofFo HAFAP|= W9 ARk Aol 4
Qlo] Tes| HH oRE T E3F= W40l Hls) 8013 o
Fol axtdo|git}. ol2fdt Ail= ofsZ Herlo] AFHo=
A7l thEk] AY7I7E ofsE9 dolsHel mX= 34AA
ANE AT B2 Agdq=a dAske At & & ot
(Ewers & Brownson, 1999; Justice, 2002; Sénéchal, 1997;
Walsh & Blewitt, 2006; Whitehurst et al., 1994).
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T e 7Y ARolgitk oA Tef, 7HEE dEsl] A A
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oR]7] o= ACE HAsH=r|(Blewitt et al., 2009), ° AT

3.13;‘4 AEs71et 7HA AEsh19 olg Hlwgt Aol ofy
Wol=rh ¥ AR FE Hi ofFo] ok AxRE
9] 576% Tsto] gofof sk AEolAd HolA & a7t A}
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ZHA 2 AtollA ARGRE 7HA RS9 B¢ AES dol=rt
w2 dEso3eH —01 dojdgAA OFL«] Y AYEd
T2 Solile BE oFE o A o
ARY| dolzrt A7) Al ofs

9] o}3] gizol Al PR ] Hofirts APATLY drs0] A
T GAHA] gom(Blewitt et al., 2009; Lenhart et al., 2019;
Walsh et al., 2016), ¥ A7 Z BAZHOZ |23t Aol
ERR] ghofon; Aok U BAETL =2 o tWdeY §EE 1
T o 2 A9 T AR /§30] 2= AXNF do|x9 AolE
FAHCE AES = o7t Si& Aol

HHo)F oy YoM Fr] ALY Falpt FAZL

E FYsHA] ol AY7] Aol E@0IY] S P mA=
3t gl AR Ueyth 2 dxeks 99, 43 ofs9
A7|oA] Aole] ARsly] Mkl X&shy] Ao njx= Fnt
£ HEZ Ard9} Beverly(20049)2] dtollAl= EdF g59] 4
§ Rssyy] Ago] Aisly] Mo His) § ARl Ao B
ot o] AYPAFolA AREE RS M EE oFE
ojzo] foj& AESHA sk AFA AEsh| Ao|glon, Xe
Sp7] AL Ei o7t weke 23S Axslsto] oA el
AgolQlet. & AfolA AR Z&sh] A Ho AT
ES 4 glo] Id=E wESiA S8F= AoId W, Ardet

i

Beverly?] Qo= ATHEES Ao et £40=2 HEsto]
EFoH, R T4Z AAHHEARE ARESte] EXE o

Axehe TFo® IStk weEbA Zesly] o] ®Eo]
9 S50l AHolY olRE, AT WA olsEY FUE HE
32 fkoks 7le2 & & W] HEelld AR SiHsiS]
o £ AfoAe Assy] Aol 4F9 BA 2U0EA, TE
T AEsP] A 52 039 k& JE dAANTIE FHE
BE 9 NG Ao FeF olgitl, HE ofFe] gujE ¢
T2 QS FA6k: Ot Mwsl] S A83td
2 d7ele OE 2t =522 5 Sl 7]‘6" < AARITH

S o] ot o9 ofF ey e ‘:H°} 7]
54 Z7E HESEE, 58039 HS % el o
o] 50% ol ¥Hd, BFo|FE BE 9] $do ] 50% ]
Siolth. 80139 50 i o3 W 4T 9 #4
9] v Ax7t dosiH, AR Shsoll= of7lo] 718
2 97 o9 2 #= IdE RS of sk ARt a‘?r_rL
Hck(Sénéchal, 1997). wEtA gubdog S8ojFg WA &5
gt o|% HARE FSoIA Hu, £ Aol Fofdt oks= a«]
Aol3] 5 FEo] &oiFo] Hlsf WH AL E 7IeE
ZAdjoltt. gt A+ i olsECIA EE oRE FolE 4SSt
TR Foui HE oF9 I FYZ ASHEE AFT 5
U= 7195 Foigt AHA dEsh] M| 8019 59 H¢-
ot o EE’}X—’M Aog L}EH% 2 A9 A, $EoiFEY
A 55 E2@019 IS 12 of 3039 & of
3 lr:%% A W tﬁ%ka* SEIE SRS E0] o= 7t
T ARRITE T Def, EH0F] S5 AE- HdolE 74
H 7MY Hi# A5 a6l o oA 3039 k&2 FEot
A A9k 4 eH, A Vg =7 olsEel oFE FES
RS we] s HuIthH 2 de e A9E TS
7Fe Rk U A= EO]E}

2 A7 AT olsEs IR off] k& JSE BA
st} Al Z7HA #ej7] Xiat—i A7 FAE HAlsta, 1 anE
AESIGEE I8 a9+ oY olsEY A% X7t 3~0NE 4
< W, 2 ] #E2 471 Aok Aol ok mEbA #E
D5 IS FE5ATE B9 AT 29 HEkE SRS
2871 & AT HRIth E3F 2 Aoi= ofs=9] oF™
< 7IE0E JuS FESHo, Qdotsd Qo ofF skso] 4
T U ¢ s TR JIRE &?l%o] % o AUtk ol
Fes 12T 245A4E B9 51 A7) ols=Y off 5=
A )

BAEIE A,

mlru i

|

_4

1o

r

ka

Reference

Ard, L. M., & Berverly, B. L. (2004). Preschool word learning during
joint book reading: Effect of adult questions and comments.

Quarterly, 241), 17-28.

doi:10.1177/15257401040260010101

Communication  Disorders



gelof ely| Mo M2 sy Ao

— o

Arnold, D. H., Lonigan, C. J., Whitehurst, G. J., & Epstein, J. N.
(1994). Accelerating language development through picture
book reading: Replication and extension to a videotape training
format. Journal of Educational Psychology, 8&2), 235-243.
doi:10.1037/0022-0663.86.2.235

Baker, N. D., & Nelson, K. E. (1984). Recasting and related
conversational techniques for triggering syntactic advances by
young children. First Language, %13), 3-21. doi:10.1177/
014272378400501301

Barnes, E. M., Dickinson, D. K., & Grifenhagen, J. F. (2017). The
role of teachers comments during book reading in
children's vocabulary growth. The Journal of Educational
Research, 11(5), 515-527. doi:10.1080/00220671.2015.1134422

Bast, J., & Reitsma, P. (1998). Analyzing the development of
individual differences in terms of Matthew effects in reading:
Results from a Dutch longitudinal study. Developmental
Psychology. 346), 1373-1399. doi:10.1037/0012-1649.34.6.1373

Biemiller, A. (2003). Vocabulary: Needed if more children are to read
well. Reading Psychology, 243-4), 323-335. doi:10.1080/
02702710390227297

Blewitt, P., Rump, K. M., Shealy, S. E., & Cook, S. A. (2009). Shared
book reading: When and how questions affect young
children’s word learning. Journal of Educational Psychology,
101(2), 294-304. doi:10.1037/a0013844

Bus, A. G., van [Jzendoorn, M. H., & Pellegrini, A. D. (1995). Joint
book reading makes for success in learning to read: A
meta-analysis on intergenerational transmission of literacy.
Review of FEducational Research, 65 1-21. doi:10.3102/
00346543065001001

Cain, K., & Oakhill, J. (2006). Profiles of children with specific
reading comprehension difficulties. British Journal of
FEducational Psychology, 76(4), 683-696. doi:10.1348/
000709905X67610

Cameron-Faulkner, T., & Noble, C. (2013). A comparison of book
text and child directed speech. First Language, 33(3),
268-279. doi:10.1177/0142723713487613

Cleave, P. L., Becker, S. D., Curran, M. K., Van Horne, A. J. O., &
Fey, M. E. (2015). The efficacy of recasts in language
intervention: A systematic review and meta-analysis.
American Journal of Speech-Language Pathology, 242),
237-255. doi:10.1044/2015_AJSLP-14-0105

Connor, C. M., Morrison, F. J., & Slominski, L. (2006). Preschool
instruction and children's emergent literacy growth. Journal
of Educational Psychology, 954), 665-689. doi:10.1037
/0022-0663.98.4.665

Danis, A., Bernard, J. M., & Leproux, C. (2000). Shared picture-book
reading: A sequential analysis of adult-child verbal
interaction. British Journal of Developmental Psychology,
183), 369-388. doi:10.1348/026151000165751

Deborah, B. D., Dorit, A., Mabsam, K. S., & Mona, D. (2021).
Promoting preschooler's mental-emotional conceptualization

and social understanding: A shared book-reading study. Farly

WK 0L YHOISe| 48 U E

rol
=
ﬂ
1ot
illg
ol
B
=
Kl
rQ
1

=

Development, 324),
doi:10.1080/10409289.2020.1772662
Dickinson, D. K., & Snow, C. (1987). Interrelationships among

501-515.

FEducation and

prereading and oral language skills in kindergartners from
two social classes. Farly Childhood Research Quarterly, 1),
1-25. doi:10.1016/0885-2006(87)90010-X

Dickinson, D. K., & Smith, M. W. (1994). Long-term effects of
preschool teachers' book readings on low-income children's
vocabulary and story comprehension. Reading Research
Quarterly, 292), 104-122. doi:10.2307/747807

Dollinger, S. J., Matyja, A. M., & Huber, J. L. (2008). Which factors
best account for academic success: Those which college
students can control or those they cannot? Journal of Research
in Personality, 424), 872-885. doi:10.1016/j.jrp.2007.11.007

Duff, D., Tomblin, J. B., & Catts, H. (2015). The influence of reading
on vocabulary growth: A case for a Matthew effect. Journal
of Speech, Language, and Hearing Research, 583), 853-864.
doi:10.1044/2015_JSLHR-1-13-0310

Bwers, C. A., & Brownson, S. M. (1999). Kindergarteners’ vocabulary
acquisition as a function of active vs. passive storybook
reading, prior vocabulary, and working memory. Reading
Psychology, 2((1), 11-20. doi:10.1080/027027199278484

Feitelson, D., Kita, B., & Goldstein, Z. (1986). Effects of listening to
series on first graders’ comprehension and use of language.
Research in the Teaching of English, 20(4), 339-356.
https://www.jstor.org/stable/40171092

Girolametto, L., & Weitzman, E. (2002). Responsiveness of child
care providers in interactions with toddlers and
preschoolers. Language, Speech & Hearing in School, 334),
268-290. doi:10.1044/0161-1461(2002/022)

Goodsitt, J., Raitan, J. G., & Perlmutter, M. (1988). Interaction
between mothers and preschool children when reading a
novel and familiar book. /nternational Journal of Behavioral
Development, 11(4), 489-505. doi:10.1177/016502548801100407

Gray, S. (2003). Word-learning by preschooler with specific
language impairment: Predictors and Poor Learners. Journal
of Speech, lLanguage, and Hearing Research, 46, 56-67.
doi:10.1044/1092-4388(2004/083)

Haden, C. A., Reese, E., & Fivush, R. (1996). Mothers' extratextual
comments during storybook reading: Stylistic differences
over time and across texts. Discourse Processes, 21(2),
135-169. doi:10.1080/01638539609544953

Hammett, L. A., Van Kleeck, A., & Huberty, C. J. (2003). Patterns of
parent’s extratextual interactions during book sharing with
preschool children: A cluster analysis study. Reading Research
Quarterly, 384), 442-468. doi:10.1598/RRQ.38.4.2

Han, J., & Neuharth-Pritchett, S. (2014). Parents’ interactions with
preschooler during shared book reading: Three strategies for
prompting quality interaction. Childhood Education, 9X1),
54-60. doi:10.1080/00094056.2014.872516

Hargrave, A. C., & Sénéchal, M. (2000). A book reading intervention

with preschool children who have limited vocabularies: The

27



A2 HA(H30H H33)

benefits of regular reading and dialogic reading. ZFarly
Childhood Research Quarterly, 15(1), 75-90. doi:10.1016/
S0885-2006(99)00038-1

Hindman, A. H., & Wasik, B. A. (2013). Vocabulary learning in head
start: Nature and extent of classroom instruction and its
contributions to children's learning. Journal of School
Psychology, 51(3), 387-405. doi:10.1016/j.jsp.2013.01.001

Horst, J. S., & Hout, M. C. (2016). The novel object and unusal name
(NOUN) database: A collection of novel images for use in
experimental research. Behavior Research Methods, 484),
1393-1409. doi:10.3758/s13428-015-0647-3

Huttenlocher, J., Waterfall, H., Vasilyeva, M., Vevea, J., & Hedges,
L. V. (2010). Sources of variability in children’s language
growth. Cognitive Psychology, 61(4), 343-365. doi:10.1016/
j.cogpsych.2010.08.002

Justice, L. M. (2002). Word exposure conditions and preschoolers’
novel word learning during shared storybook reading. Reading
Psychology, 232), 87-106. doi:10.1080/027027102760351016

Justice, L. M., Weber, S. E., Ezell, H. K., & Bakeman, R. (2002). A
sequential analysis of children's responsiveness to parental
print references during shared book-reading interactions.
American Journal of Speech-Language Pathology, 11(1),
30-40. doi:0.1044/1058-0360(2002/004)

Kim, H. J., Kim, S. J., & Yoon, N. L. (2013). The effects of character
educational activity using fairy tale on young children’s
self-concept and prosocial behavior. Farly Childhood

&  Review, 173), 31-53.
uci:1410-ECN-0101-2018-375-003093608

Kim, J. J. (2008). Influence of integrated teaching method using fairy

Fducation  Research

tales on children’s vocabulary and language expression
capabilities. Korea Journal of Child Care and Education, 53,
127-146. uci:I410-ECN-0101-2009-375-014746217

Kim, M. J., & Pae, S. Y. (2005). The percentage of consonants
correct and the ages of consonantal acquisition for ‘Korean-
Test of Articulation for Children (K-TAC)." Speech Science,
122), 139-149. uci:1410-ECN-0101-2009-701-015328655

Kim, H. J., & Park, A. J. (2007). Effect of whole language activities
through picture books on the language development of disabled
young children. The Journal of Special Children Education,
K1), 241-263. uci:G704-001500.2007.9.1.016

Kim, Y. T., Hong, K. H., Kim, K. H., Jang, H. S., & Lee, Y. Y. (2009).
Receptive and Expressive Vocabulary Test (REVT). Seoul:
Seoul Community Rehabilitation Center.

Kuhl, P. K. (2010). Brain mechanism in early language acquisition.
Neuron, 65), 713-727. doi:10.1016/j.neuron.2010.08.038

Landry, S. H., Smith, K. E., Swank, P. R., Zucker, T., Crawford, A.
D., & Solari, E. F. (2012). The effects of a responsive
parenting intervention on parent—child interactions during
shared book reading. Developmental Psychology, 484),
969-986. doi:10.1037/a0026400

Law, F. II., & Edwards, J. R. (2015). Effects of vocabulary size on

online lexical processing by preschoolers. Language Learning

28

and Development, 11(4), 331-355. doi:10.1080/15475441.
2014.961066

Lee, J. J. (2008). Size matters: Early vocabulary as a predictor of
language and literacy competence. Applied Psycholinguistics,
321), 69-92. doi:10.1017/S0142716410000299

Lee, S. E., & Park, C. O. (2007). Study of the meaning of books for
two-years-olds. Korean Journal of Farly Childhood Education,
272), 181-209. doi:10.18023/kjece.2007.27.2.009

Lenhart, J., Lenhard, W., Vaahtoranta, E., & Suggate, S. (2019). The
effects of questions during shared-reading: Do demand-level
and placement really matter? Farly Childhood Research
Quarterly, 47, 49-61. doi:10.1016/j.ecresq.2018.10.006

Leonard, L. B. (2000). Children with specific language impairment.
Cambridge: MIT Press.

Lonigan, C. J., & Whitehurst, G. J. (1998). Relative efficacy of parent
and teacher involvement in a shared-reading intervention
for preschool children from low-income backgrounds. Farly
Childhood Research Quarterly, 132), 263-290. doi:10.1016/
S0885-2006(99)80038-6

McGinty, A. S., Justice, L. M., Zucker, T. A., Gosse, C., & Skibbe, L.
E. (2012). Shared-reading dynamics: Mothers' question use
and the verbal participation of children with specific
language impairment. Journal of Speech, Language, and
Hearing  Research,  554), 1039-1052.  doi:10.1044/
1092-4388(2011/10-0298)

Milburn, T. F., Girolametto, L., Weitzman, E., & Greenberg, J.
(2014). Enhancing preschool educators’ ability to facilitate
conversations during shared book reading. Journal of Early
Childhood  Literacy,  141), 105-140. doi:10.1177/
1468798413478261

Mol, S. E., Bus, A. G., & de Jong, M. T. (2009). Interactive book
reading in early education: A tool to stimulate print knowledge
as well as oral language. Review of Educational Research,
742), 979-1007. doi:10.3102/0034654309332561

Moon, K. Y., & Han, Y. J. (2008). Bibliotherapy storybook choice
and program effect on children’s peer relationship. 7he
Journal of Play Therapy, 122), 117-136. uci:G704-001383.
2008.12.2.002

Moon S. B., & Byun, C. J. (2003). Korean Kaufman Assessment
Battery for Children (K-ABC). Seoul: Hakjisa.

Noble, C. H., Cameron-Faulkner, T., & Lieven, E. (2018). Keeping
it simple: The grammatical properties of shared book reading.
Journal of Child Language, 453), 753-766. doi:10.1017/
S0305000917000447

Pae, S. Y., & Cheong, Y. G. (2015). Dose media exposure facilitate
young children’s language development? Korean Journal of
Broadcasting and Telecommunication Studies, 2906), 67-93.
uci:G704-000045.2015.29.6.006

Pfost, M., Hattie, J., Dorfler, T., & Artelt, C. (2014). Individual
differences in reading development: A review of 25 years of
empirical research on Matthew effects in reading. Review of
Educational — Research, 842), 203-244. doi:10.3102/



Kolo| =gi7| Ho| T S| o]

=

0034654313509492

Penno, J. F., Wilkinson, L. A. G., & Moore, D. W. (2002). Vocabulary
acquisition from teacher explanation and repeated listening
to stories: Do they overcome the Matthew effect? Journal of
FBducational Psychology, 941), 23-33. doi:10.1037/0022-
0663.94.1.23

Robbins, C., & Ehri, L. C. (1994). Reading storybooks to
kindergartners helps them learn new vocabulary words. Journal
of Educational Psychology, 8&1), 54-64. doi:10.1037/
0022-0663.86.1.54

Rohde, T. E., & Thompson, L. A. (2007). Predicting academic
achievement with cognitive ability. /ntelligence, 351), 83-92.
doi:10.1016/j.intell.2006.05.004

Saracho, O. N., & Spodek, B. (2010). Parents and children engaging
in storybook reading. Farly Child Development and Care,
18(10), 1379-1389. doi:10.1080/03004430903135605

Schapira, R., & Aram, D. (2020). Shared book reading at home and
preschoolers’ socio-emotional competence. Farly Education
and Development, 31(6), 819-837. doi:10.1080/10409289.
2019.1692624

Seidl, A., Hollich, G., & Jusczyk, P. W. (2003). Early understanding
of subject and object wh-questions. Infancy, 43), 423-436.
doi:10.1207/815327078IN0403_06

Sénéchal, M. (1997). The differential effect of storybook reading on
preschoolers' acquisition of expressive and receptive
vocabulary. Journal of Child Language, 241), 123-138.
doi:10.1017/80305000996003005

Sénéchal, M., & Cornell, E. H. (1993). Vocabulary acquisition through
shared reading experiences. Reading Research Quarterly,
284), 360-374. doi:10.2307/747933

Sénéchal M., & Young, L. (2008). The effect of family literacy
intervention on children’s acquisition of reading from
kindergarten to grade 3: A meta-analytic review. Review of
FEducational — Research, 784), 880-907. doi:10.3102/
0034654308320319

Seo, ]. S. (2000). Patterns problems in the educational use of picture
books. Journal of Children Literature and Education, (1),
99-113. uci:1410-ECN-0101-2019-375-000236950

Snow, C. (1983). Literacy and language: Relationships during the
Preschool vyears. Harvard Educational Review, 53(2),
165-189. doi:10.17763/haer.53.2.t6177w39817w2861

Song, S. O., & Choi, M. S. (2013). The effect of emotional expression
activities using picture books on young children’s emotional
intelligence and prosocial behavior. Journal of Future Early
Childhood ~ Education, 2((1), 57-78. uci:1410-ECN-0102-
2013-370-002080460

(1986).
consequences of individual differences in the acquisition of
literacy. Reading Research Quarterly, 21(4), 360-407.

Storch, S. A., & Whitehurst, G. J. (2002). Oral language and

code-related precursors to reading: Evidence from a

Stanovich, K. Matthew effects in reading: Some

longitudinal structural model. Developmental Psychology,

LR Ots LH0LSO| =8 H HY 0f9] sty =4t Hlw A7

386). 934-947. doi:10.1037/0012-1649.38.6.934

Symons, D. K., Peterson, C. C., Slaughter, V., Roche, J., & Doyle, E.
(2005). Theory of mind and mental state discourse during
book reading and story-telling tasks. British Journal of
Developmental Psychology, 231), 81-102. doi:10.1348/
026151004X21080

Walsh, B. A., & Blewitt, P. (2006). The effect of questioning style
during storybook reading on novel vocabulary acquisition of
preschoolers. Early Childhood Educational Journal, 334),
273-278. doi:10.1007/s10643-005-0052-0

Walsh, B. A., & Rose, K. K. (2013). Impact of adult vocabulary
noneliciting and eliciting questions on the novel vocabulary
acquisition of preschoolers enrolled in Head Start. Journal of
Research  in  Childhood  Education, 2X1),  31-45.
doi:10.1080/02568543.2012.712085

Walsh, B. A., Sanchez, C., & Burnham, M. M. (2016). Shared
storybook reading inHead Start: Impact of questioning styles
on the vocabulary of Hispanic dual language learners. Farly
Childhood Education Journal. 443), 263-273. doi:10.1007/
$10643-015-0708-3

Wasik, B. A., & Bond, M. A. (2001). Beyond the pages of a book:
Interactive book reading and language development in
preschool classrooms. Journal of Educational Psychology,
93(2), 243. doi:10.1037/0022-0663.93.2.243

Whitehurst, G. J., Arnold, D. S., Epstein, J. N., Angell, A. L., Smith,
M., & Fischel, J. BE. (1994). A picture book reading
intervention in day care and home for children from
low-income families. Developmental Psychology, 3(5),
679-689. doi:10.1037/0012-1649.30.5.679

Whitehurst, G. J., Falco, F. L., Lonigan, C. J., Fischel, J. E.,
DeBaryshe, B. D., Valdez-Menchaca, M. C., & Caulfield, M.
(1988). Accelerating language development through picture
book reading. Developmental Psychology, 244), 552.
doi:10.1037/0012-1649.24.4.552

Won, J. S., & Cho, Y. S. (2015). The effect of bibliotherapy program
using picture books on the emotion regulation and peer
interaction of young children. 7he Journal of Korea Open
Association for Farly Childhood Fducation, 20(4), 27-49.
uci:[410-ECN-0101-2017-375-001420694

Yim, D., & Kim, S. Y. (2019). The effects on vocabulary learning in
preschool children depending on adults reading strategies.
Journal of Speech-Language & Hearing Disorders, 282),
77-89. doi:10.15724/jslhd.2019.28.2.077

Young, T. A., Hadaway, N. L., & Ward, B. A. (2013). International
children’s trade books: Building blocks for character education.
Childhood ~ Education, 896), 379-386. doi:10.1080/
00094056.2013.852894

Zucker, T. A., Justice, L. M., Piasta, S. B., & Kaderavek, J. N. (2010).
Preschool teachers’ literal and inferential questions and
children's responses during whole-class shared reading. Zarly
Childhood Research Quarterly, 2X1), 65-83. doi:10.1016/
j.ecresq.2009.07.001

29



A2 HA(H30H H33)

Appendix 1. List of novel words and novel objects
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