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Methods: A survey of 76 teachers in charge of preschoolers and 76 parents with Revision revised : October 04, 2021

parenting experience was conducted from March 2 to 25, 2021 on the awareness and Accepted : October 31, 2021
demands regarding language development, communication disorders, and related support

services. A data analysis was conducted using frequency analysis, technical statistics, #test,

and ANOVA.

This artide was based on the first author's
master’s thesis from Kosin University (2021).

Results: Comparing teachers and parents awareness and demands for language
development and communication disorders, teachers showed significantly higher awareness ORCID

and demands than parents (p<.05). In the comparison based on general characteristics,
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parents showed significant differences in experience, awareness, and demands depending https://orcid.org/0000-0001-5325-650X

on gender, experience in speech therapy, and their children’'s age (p{.05). Teachers
awareness has been found to significantly vary depending on their work experience.
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Conclusions: Parents show lower experience, awareness, and demands for language
development, communication disorders, and support services in preschoolers than
teachers. Therefore, it is necessary to prepare measures for education, counseling, and
information provision for parents. Furthermore, teachers should provide information,
education, and counseling on language development, communication disorders, and
support services to parents. To this end, an integrated information system is needed, as

well as continuous professional education for teachers.
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Qloj= QIFIEto] 7= A= QIZFAQ 419 FH8AEA F

a3t 2XolH(Lee, 2018) FoFEY UA, A, AHH UL
EEGHE‘:ﬂ F8% FHosE fopld9 ]ix—iol qgZ Ak
(Geren, 2010). €3] foprle Qoj9] nE ZdHo|A AU A
A2 olF= AZIE A dojviE BT AR ojddol
AP Y22 Dol Hie= 4 oz, e Aie=A
AgS FEe} tofel A g4 AYsta rtA =Ho
(Kim et al., 2007). &, foF]= EEE,"OV]- ZF= 9jo{9] a”ﬂ'
g, AMS BE o] HY8ASS WIAATIOF sk
e 3HAS Adske Al7]olekKim, 2011).

dgo] Slo} Fa3%t AI7IE UL Sle dhoks thde= o
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offigho] WidttA 0l wet FYHoRE o]FojX1L Gl=Aof Hhgh
Rlo] dasirt. E3F IEELT} HiE foll= AARorET &
e A FololAl B2 2AAQN FFZ vld 5= JoHE Hof
£ 2710 WEst] A&, WSSk oW 159 AolE Fast
517] off1 SRiATl= B2 A9 AEE ofFA vE & Aot
(Bricker, 1986). 9§ - g7l 7HH/Ao]l & Al7[o|lER W 7|
A 7Fsol U= AF HEE WY s 9 RS AESof ¢
AR ATE 9F £ Utk & AAoRA o] AU IF
< A 27] G- fot AZlE *El daPgoll A=H0= FfYsto]
of st o] AL USAl 710 HHEdE SA7} o]FojAof
BtK(Shin, 2009).
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ojfold & itk - frob WY AAYHA7|] REO] o]
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A Sl FSHER A ATAES o ot A=Y
7131 Algsto] oksol Wl A54o g Hojstojof gitt. E3
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2 A9 IETn EAS & olsista WEA Aoy AF
AgE 2719 dasid SAE Asotr Ad7E 4745 A2 3
& 5= I=E sl Fof7t HzeiAle AL 2 H3of o
Hlstofok gitHlee, 1998). oJH HIEX] WdAofoto] Huzp
F 7tsd=s AU Sk E5] 2EY ofolEo] A3 A= &
73T B2 AFRAE Aoflo E@E0] =oAL Urklee, 1996;
MOE, 2021). S-2uzt HAelA dojol= FRopdadiel &
71 &5t ZAlolH SEH7] fotY 5~10%%F e¥7] ol
3~5%0A % dojol7t =T QILHKCDC, 2018). of=gt &
A Hox RESZ fol9] dojdgd}t AtagAolo] etk 214
o] BEslal 53t AUAA 5 FEY Yol golskA] Yol A
of g Al Aolioll s Ads] 3T 4= §loH o= Qs x7]
A9 71318 A He= A= EAYTHHunt, 1994).

WAL A FEA] H[5H] ofsZ EIY} B|iwste] F T
ABAo T FAZY & Q7| WiZo] JALEANE FE A F
Aok Al A 4= Stk E3F 3 ON1RE ESEE AY
Sh= ZH(MOHW, 2013)0] AlR=HA W2 429 JRolrt o]
A7l 718 BES AlEstar Qitk o= Rl B2 9] ofs0]
AN Hul= AlZte] Eojual 9lom, oEoA HX= WA
FFY EZ =ofX|al QUoh. O¥7]9) ofs 59 doddo] wE
Ao weh FAF o R wdsiy QlERo] gt wAke]l FHAo]
Z a5t} ESE QAR FHeE Ao 2 Ittt HE
T o W@ AR B9 obsd W AITRE Hule WARE YAt
AFNE 2700 EHAT 5 Y= ARo)7] miZ] ofF Fast
tHKim, 2012). foluARES ofs9] oS FAskal QAka
3o oEEE Ad fol = JALEENRoI] EAZ & o
Sfsto] Hdsta ZHIE WSS ATFOEH EHLR AU
AS2E-S F7HAIACK o1, TA Y teet oA 9B QA
e 4 QI=E ZoKFoiof dthAhn, 2013; Lee & Shin,
2014). 183 AL A o UEg o] B JF
< "A § glous Jof Aojlido] o) wiztsid #art Sl
o 27] SAE B9l fole w9 NAT} Foj=o] AP HAa
Skolal AR deelof $FHChung & Seo, 2010). F-fobr] &
9 ZAE 2700 HHsty Sk A2 e S35 dojy §
2 A ofsd @A Sk wARY] 92 B F85AL
AUt} WSS BolE 7H fols Amshr] f1et TR 7
&2 7250} HoflolsZ olsfstal A&s] mefgroof sl Aoflf-
o X7| WAsHY g He EFol HfT & e VIFE

s} solol & Aol et Ao} gols Hgss @4 8
o A% 253 A Helsk] ofFekCho & Kim, 2010).

Sk §A5H=t] 83 @40i(Ladd, 2012) EAA7]0] RAA
A &5 He B2 7IeEZ F4g A7ld $55HA X9
3 AYAA B 0 1 ol% Fuas whs) sko] 2449 o
e u)d & glome wgwAAt 244 A7) gt 14l of
si7h wastel A% A Agw wdol diet Wee] wasit
(Lee, 2020).
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BN $EE o Qojug, SAREReRe] et A 8
T8 Tjefsie] o|Zo] o9 oIS WUNT AR
ool chat ollE ¥ 4 AEF ANFY L FFIIE 9
& 71ZARE R T BAsk 9k ole] o] AT WA g 2
29| o, SaEoRl et AT AFS sefela o]
e ALYl gt AR, %, YEe 87ES el
14} e,

1. G-ty & 71t

B AL FHoPH okel dlohle, SARAEA, AU
of thet wAleh el Q14, MEl, 8IS YokRua seich
AT B0 wet SAe] fH|golt ofgiolge] st 1
¥ olge] 28RBS M WAS Aol disio] 3~64] Aolal
2R qAoR 20219 39 29RE B HEEtE A
stk Aot Rmo] 48X 16058 HEIET 1 F 156

28 sgoiglon SuT A F T8Y Eb BYUH S
9o A9 AT 15289 YEAE Bz B4 AP @ 24
2 Atk
2. 5

(NAE2X19 74

2 AFoA ARERE 2ARETR] ARA= Ji2017)9) AT
9 Kim¥} Park(2018)9] AYATE vigoz nEshd Qdojdrd
AAETR] 9 - fob Aol AAKSequenced Language Scale
for Infants: SELSI, Kim et al., 2012), ¥4 o}59] +& ¥
XA DAL (Preschool Receptive-Expessive Scale:
PRES, Kim et al., 2013)9] FAt 2%, Kim(2014)9] 2% &
o] 2 Aol g =74 - Bstoint. AEA|9] Ygo| Bt
A dot7| sl AojA=att 4] A 109 o] distus
43000A o] EFFEE 53 HEE HASILE siglom 1
A3t o digt B2 HF 4.59, AEo] digt 2 B
4.16, 8% et B2 4422 RE Ego] 44 ojifoz
ERiTh b RANEAE DA 9 REO <ol SAAEY
ofiell thgt <14, e, 3F=E SHok=t et AoE EQx
At
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THE & A= A9, 2F
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g, oPraEAol, Qlolug AYMulAd] Tt Qo] ke AL
ofmlgic

A, WA 9 Rwo| glojae, oAhaEAol, XlAulAo] o
o AR AR, @8, AR ARE B 28%ow 74
A A9 ojRE SRlstus stk 9 WAL W 1A
T 114 TR O] SHIA Likert 53 HER B8
of W} D Hwrh B AU e Bl thet W4t
£9%E o, oAEA, dojg AAuAd e 4
B 8 589 Yol W Aow HAH

A, WAL 8 o] Qlojld, okpAEAel, AYAElAd o
3 a7E 24 JRAZY W, A 2 9 289 a4
32 9 EAEA ARATO) "y B 14Eg0R 748
o @A 9 Rl "esichn AZske Aot o] e
Heg 4EA0] gusigon s 134 Utk 1€ uhe-
B S B4 24 Qojid, opaEAl, XA
ulso] g 7T} S Ao s

[e]

Q)ZEAET M=

£ Aol ARERE ZAETO] AEeE doli7] 9J8l| Cronbach’s
as A8t WA d3A(internal consistency reliability)&
SAsoIh. WA 9 RRO] Aol SApAEAol, AUAHIA

of gt 214, Mg, 97% BE JYoA] AlFst et AT
2 AA=EAHTable 1).

Table 1. Composition of questionnaires and reliability of survey
tools

Questionnaires Ttoe.m(;f Cronbach’s «
Awareness  Language development 17 .965
Communication disorders 9 .895
Support services 4 .934
Awareness as a whole 30 .958
Status Language development 4 .883
Communication disorders 4 .899
Support services 4 912
Status as a whole 12 .960
Demand Language development 4 .805
Communication disorders 4 831
Support services 6 924
Demand as a whole 14 .956

3. N2y

2 dofl4 4% AEE SPSS WIN 26.0 ZEITHES o] &
sto] EMsigict. tqiidAte] dutd EAo] mE Exe wrol

£22 ol gslo] BASIAL, Qlofud, ORRAEA N, ALk
3 o4, A8, 87w Sue W, EEEAE AN
AR QA AR, 7Y Aolg 5Y A ol8dl]
sl ) e E4o) WE dlus £ ad
ANOVAS 38513100 Scheffé test 7148 AFgalo] A% 7174
1AL BAH §949) 712 (052 BRSHAL,

. @ Za
1. SITRARI] QI S

1) WAl Yot £4

AFHEAR] WALl UubE B3-S Yotry| ffef wiwe Wi
&S ARSI g 767 B A% 20017t 8%(10.5%), 30
o7t 23%(30.3%), 40tH7b 33%8(43.4%), 50t ool 12%
(15.8%)°10 ZFAL 4D 227(28.9%), ofFolHo] 54
(71.1%)°14er. 277482 1~24 ulgto] 8%(10.5%), 2~44 1]
gto] 18%8(23.7%), 4~64 wlgto] 18%(23.7%), 6~10E T[Tt
15%(19.7%), 109 ool 178(22.4%)°1, st B8t
FE&Y 6H(7.9%), HESAL 19%8(25%), SAER 448(57.9%),
HAF oA} 7H(9.2%) 0% BIE Bk AAZHE SAYTAL A
HS 28%(36.8%), ESWAL AAS 48(63.2%)°= YRt
(Table 2).

Table 2. General characteristics of teachers

Category n %
20's 8 10.5
30's 23 30.3
Age ,
40's 33 43.4
50's or older 12 15.8
Kind t 22 28.9
Place of work indergarten
Day care center 54 71.1
1~Less than 2 8 10.5
2~Less than 4 18 23.7
Work. 4~Less than 6 18 23.7
experience
6~Less than 10 15 19.7
>10 17 22.4
Nursery teacher’s education 6 7.9
center
Edulianonacll Associate degree 19 25.0
ackgroun Bachelor 44 57.9
Master’s or higher 7 9.2
Kindergarten teacher 28 36.8
Certificate
Day care teacher 48 63.2

2) 20 sty £

3m0) Qubs SAE ¥Tol MEew Awngth R 76
% AEe Pl 21827.6%), ool 558(2.4%el3 08
AT 3017 347(44.7%), 40h ool 427(55.3%)°191ck
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A= 2110l 467(60.5%) 2= BIZARI 30%(39.5%)Ect
woron sk 1E ofsht 4H(5.3%), thE 6678(86.8%), TSt
A ol 6B(7.9%°= Uehgth A AL T 2417 179
(22.4%), Tt 3A17F 148(18.4%), Tt 4417} 18%8(23.7%), Tt 541
7F 2798(35.5%) oloH ddojxlm AL gkt 68%(89.5%),

A} 8%(10.5%)°1 K Table 3).

Table 3. General characteristics of parents

Category n %
Male 21 27.6

Gender Female 55 72.4
A 30's 34 44.7
g¢ 40’s or older 42 55.3
Go to work 46 60.5

Work status

foll 143 FSAHL, 71, A s
Ql4jo] B ofsiz W OJ’:JO a &’lt 7/1—% %f T gk,
9 T AgAEI20 Higt Qo] HF &

.05, Appendix 1).

;ggwoﬂ

2) WARt 2R0| AU, SMASHO, X|EAMHIA HE] H|w

WARF Fmo] ok 7h AlE HwE WA Aol Aol
WAK3.18)7F HE(1.89)Hrt =A| Uehston, ojatigrol A,
AAAEI A A WAL BRE 24 Uiyt Al 99 &
WARRE K Afojo] FAHORE {oJgt Aol7b YUK 001
Table 5).

Table 5. Comparison of teachers and parents’ status of

Not at work 30 39.5 language development, communication disorders and  support
Educational Below high school graduation 4 5.3 services
baz:lligiilrfd gollgge grad;atle ) . 62 832; fategory Teacher Parents t D
raduate school abnormality . anguage
Two years of age 17 22.4 development 318 (.73)  189(105 8746 .000
Ag.e of your Third year of age 14 18.4 C.ommunication 2.80 (.91) 164 (90 7932 000"
child Four years of age 18 23.7 disorders
Five years of age 27 35.5 Support services  2.57 (.93)  1.61 (.97) 6.181  .000™
Speech therapy Have no experience 68 89.5 Note. Values were presented as mean (SD).
experience Have experience 8 10.5 ' p(.001
2. wARt 20| O, OMASEOH, XIZAH|A0| CHSt dAojdd, GataEAgol, ALARIA A9 ARUNES B
o1, AlEl, @7 HZ 2 wjEs) BYS U A oY AR ANGSY), dojug
W5(3.38), YAtaEGol HE 7:-“&"(3.29)9] +0= Zgo] ol
1) AR B00| O{OfiEt ONAERIOY, X|ZAHIA OIAl H|m AR oapaEgol A ADAMEIAY HE7F A, 29 FEE

WAL} RO etk 7} AJolE doliy] s 5H A% °l
&oto] BAsIt wAReF Fro) ek 7t dojdde] thgh Q14
AL ofo thEE Q14| YAAEONE Rt AUAH|I A0 o
g Q14 BE wAF Hoo] Bu HaHo SAFCE {5 =
UTH.05, Table 4).

Table 4. Comparison of teachers and parents’ awareness of
language development, communication disorders and support services

Category Teacher Parents t P
Language 397 (56) 3.0 (.84) 2419 017
development

Communication 337 ( 75y 307 (78) 2865 .05
disorders

Support services  3.18 (.88) 2,55 (1.17)  3.696  .000"
Note. Values were presented as mean (SD).

(.05, "pC.01, (001

Qlopirer, OREAl, AYAHA Q4] ARES B8
HOKS W A 8o] API432), Zof A7I(421), & ol
SWRHER@417) 5 F& 27] Qlopirge] Uk Qlsje] BL o=

YERdth ey A7 A0180N(2.96), 5/d780l(2.88), A1eAHA
HEATTH2I91) 5& S olstz WA et Ales ¢
AT, FEO G dofdg F 2ol AVIE A AL 3

glort 2840, RN, SAl, Agelolgole] SAAE

152

HE Zo=E Ugyth RHmo He ﬂﬂ%}‘@ A A AE
(2.32)° gt Sol 7P =% olQ9 <dojdd, AAER
of, XYAiH|Ac] et Ho] 1-YE HeEor HFo] HE35t
< & 5 Sl3on WA R Ao 7 AR 2R |3 A
02 YeRGtH(p{.05, Appendix 2).

3) WAR} 20| AU, SMASHON, XIHAMHIA Q7 H]
ol

WAL Bro] Aok 7F @3 E HlwoA dojdd 84kE= I
A4.50)7F FE(4.12)E A Uehgton], ALEdo] 8%
oF A YAHIA 8FEE WAPF REET =4 UEgeH Al 9
o BE SAHCE [Ogt Ao7t e AR UERHETHp(.05,
Table 6).

Table 6. Comparison of teachers and parents’ demand of language
development, communication disorders and support services

Category Teacher Parents t D
Language 450 (500 4.12(.700 3.838  .000"
development

C'ommunication 452 (46) 416 (71 3.625 000™
disorders

Support services 4.53 (.46)  4.19 (.74)  3.358 001"

Note. Values were presented as mean (SD).
"p<.01, " p(.001



StX
ol

Ens

o, JAtAEAol, APAHIA 7S] AN eSS He
oF Hwaf| HoLE o WAR= ofdE AEWE(4.71), AYAIH]
2 ARWE(4.67), YAAEG HELS(4.66) 5 HEo] st
St P BYon Adtzow A Joo] AXH HEA T A
o, wSo] Qg A0R ety REO AL Qlojdd HE
WE(4.30), TTAHIL AEAF(4.30) D APIAHIA HRAS
(4.29), Aol HEAH(4.29) 5ol tiet] w2 975 Bk
WAL Bn ot 7F ARUE 5 ARIAHIA HEAE 099 2
£ AlF&e] f9gt Aos Yehgth(p(.05, Appendix 3).

4) T Ao, QAMASHO, XIAHIA0 CHSH Q1A A
AU, QAASHON, XIZEAMH|IA0 ot Q1AL A
B, 7% Hluw

WAL Slofdid, ARAZAol, AAHIAY] Q1A AF, 9+
L9 WS EYS o Qlojdgo] digh QA2 3.97, A=
3.18, 8F&E 452 97%, QA A9 &£A2 Yerth
rraEFol= Q14 3.37, AH 2.80, 87Tt 4522 ERGE
onj AYMHAL Qo] 3,18, AlE 257, 8FTL7} 4.530
2 A 99 B5F 8757t 7Y 2 J4E EYKTable 7).

Table 7. Comparison of teachers’ language development,
communication disorders and support services awareness,
status, and demand

Language = Communication Support
Loy develiprr?ent disorders serpx)zpi)ces
Awareness 3.97 ( .56) 3.37 (.75 3.18 ( .88)
Status 3.18 (.73) 2.80 (.91) 2.57 (.93)
Demand 4.50 (.50) 4.52 (.46) 4.53 ( .46)

Note. Values were presented as mean (SD).

(2) REO| AU, AMASION, KIZMHIA0 Tt Q14 o
B, 7= Hju

FEO) Qofitd, AR, AAAEA Zze] e, 214,
8TEY e HYZ W dojEel U4 3.69, dHE
1.89, 875E 4128 8757t 7H ¥ Yekgch dAAES
ol 14 3.02, HHl 1.64, 8757 41608 UEitoH A

d 0132

AHlAe Q14] 2,55, AEf 1.61, 87%=7t 4192 Al 35 o 8
=7t 7P w8 A5 E E3HTable 8).

Table 8. Comparison of parents’ language development,
communication disorders and support services awareness,
status, and demand

A
Awareness 3.69 ( .84) 3.02 (.78) 2.55 (1.17)
Status 1.89 (1.05) 1.64 (.90) 1.61 (.97)
Demand 4.12 (.70 4.16 (71) 4.19 (.74
Note. Values were presented as mean (SD).

3. CHAARS| &by 40| ME LT, AMASEOH,

KIZAHIAO CHSE Q1A HE, 27 H|w

1) wAte] UHH S0 TE ANLE, AMASHO, XA
A0| Q1A H|w

AR Uuby B F QAkAEAO] 4o FFE mAe
{4 dF4E0R 109 ool 3.87, 6~109 ml¥to] 3.61,
2~44 mgto] 3,18, 1~24 wmlFto] 3,14, 4~64 H]Fto] 3,00

0= YEITHp(.05, Table 9).

2) TAJQ] Y S T2 IO, SNASHON, XIRAHIAL)
Alef Bl

WA Qi BA mE clopte, SAAEAel, AUA]
2] Ak vlws) BoRS W) @Y, 2RAR, o4 5 Weel
Bl Aot Slout $AHOE ROl ik

3) IAte] Uty
Q4 H|W

HAY] Ay 4] W2 glohg, oAl A
29 97ES vIs) BOHe 1) 9, 284, 92 5 W)
A B9 ot glort BAZOE foisA gl
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=
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e
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Table 9. Comparison of awareness based on general characteristics of teachers language development, communication disorders and

support services

Language development

Communication disorders Support services

Category
M (5D) p M (SD) p M (SD) P

1~Less than 2 years 8 3.95 (.59) .308 3.14 ( .69® .002" 2.78 ( .59) .033"

2~Less than 4 years 18 3.87 (.47) 3.18 ( .54)® 2.97 (.65)
Work: 4~Less than 6 years 18 3.86 (.42) 3.00 (.72)° 2.90 (.89)
experience

6~Less than 10 years 15 3.95 (.61) 3.61 (.67 3.50 ( .83)

>10 17 4.22 (.67) 3.87 (.77 3.59 (1.03)

’ bSch¢_ffé test.
pC05, "pC0o1
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4) 20| Q8N E4 M2 0L, QAASEO, RIZAH|AS
Q14| Hlw

Huo] gduky B4 F dofdd Q4o IS mlX= 84
Al 2P golqle). SHet Brol Aol oAl AL ¥
3.818 94 3.37Hc}t =4 UeTH(p<.05). 4] dFgo] o
A}l A% B 4072 7P =%koH, T 44] 3.81, T 5
3.76, T 2A] 3.13 <0F YERFTHp<.05).

HHol gubd B4 F Al 4o FFE viAe &
A A AR Ao wA oIt A AZe] §F 4411 7
97t B 3.362 7P w=okoH gt 54 3.07, 9 34 2.94, &

d

= o Mo

24l 2.63 €92 YESTHp.05). doXEAT] U= B7t
Bt 3.612 AofAEAF0] fl= A 2.955 =4 UeHt
(p.05).

Hnol duky 4 5 AYAH|IA 4o gIRE H|A= 84
+ AdEy dojAs FFoleh A" T 44 73—?—
B 31482 7P =9k 9k 54 2.66, g
1.79 208 UERTHp(05). Ao e TS
3.78& oX=AHol §le ALY 241H
(p<.05, Table 10).

Table 10. Comparison of awareness based on general characteristics of parents language development, communication disorders and

support services

Language development

Communication disorders Support services

Category
M (SD) ) M (SD) ) M (SD) )

Male 21 337 (.93) 042 2.88 (.93) .359 2.24 (1.20) .146
Gender

Female 55 3.81 (.78) 3.07 (.72) 2.68 (1.15)

Two years of age 17 3.13 (.90°*  .009" 2.63 (.71)? 042" 1.79 (.77 .006”
Age of your Third years of age 14 4.07 (.78 2.94 (758 2.53 (1.17)*
child Four years of age 18 3.81 (.69® 3.36 (.78 3.14 (1.05)°

Five years of age 27 3.76 ( .78 3.07 ( .76)* 2.66 (1.26)*
Speech therapy Have no experience 68 3.70 (.85)  .606 2.95 (.78) 022" 2.41 (1.07) .001”
experience Have experience 8 3.54 (.74 3.61 (.55) 3.78 (1.36)

2 b gcheffe test.
"p<.05, “pC01

)]
H
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ofN
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019,4
a=h
il
rlr

Hoz dlolXaAdel s A9t dolX
4925 £ H4E BATKH.05).

5 F AQARlA Aol L T ab
L dojAlagEoR dlolXaAdel Ut 296257t dolXR
Aol gle A9(.42RTG B H4E KK 05, Table

Table 11. Comparison of status based on general characteristics of parents language development, communication disorders and support

services

Language development

Communication disorders Support services

Category n
M (SD) p M (SD) p M (SD) p
Speech therapy ~Have no experience 68 1.67 (.82) .000™ 1.49 (.76) .000” 1.42 (.70) 007"
experience Have experience 8 3.78 ( .89) 2.91 (1.06) 3.25 (1.36)

“p(.01, T pC.001
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Table 12. Comparison of demand based on general characteristics of parents language development, communication disorders and

support services

Language development

Communication disorders Support services

Category n

M (SD) p M (SD) D M (SD) p
Male 21 3.82 (.84) 046 3.83 (.83) 029 3.80 (.90) 018
Gender
Female 55 4.24 ( .60) 4.29 ( .62) 434 (.62
Speech therapy Have no experience 68 4.06 (.70) 015 4.11 (.71) .052 4.13 (.75 046
experience Have experience 8 4.69 (.37) 4.62 ( .58) 4.69 ( .49)
"p<.05
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Appendix 1. Comparison of teachers and parents’ awareness details of language development, communication disorders and support

services
Category Teacher Parents t D
Communication in the pre-lingual phase 3.92 ( .86) 3.61 (.99) 2.094 .038"
Babbling 432 (.68 39 (.95 2751 .007"
First word 4.21 (.75 4.00 (.85 1.617 .108
One-word expression 417 (.74 3.89 (.90) 2.066 041"
Use 50 words 3.82 ( .86) 3.51 (.95) 2.065 0417
Vocabulary busrt 4.09 (.73) 3.76 (1.03) 2.266 .025°
Two-word composition statement representation 4.01 (.74 3.78 ( .96) 1.703 .091
Expressing one's condition or feelings 3.95 (.73) 3.68 (1.02) 1.827 .070
I(ianguage 3-4 word combination sentence description 3.95 (.73) 3.61 (1.06) 2.320 022
evelopment
More than one appropriate sentence description 3.80 ( .78) 3.57 (1.05) 1.576 117
Use connection statement 3.86 (.78) 3.50 (1.06) 2.349 0207
Follow the order in which it happened 3.80 (.77) 3.51 (1.09) 1.895 .060
Join a long conversation 3.92 ( .76) 3.61 (1.06) 2.110 037
Telling experience in a long story 3.96 (.77) 3.75 (1.03) 1.421 .158
Listen, ask questions 3.93 (.81) 3.71 (1.04) 1.479 141
Use past and future tenses 3.87 (.75 3.59 (1.02) 1.896 .060
Communicate with appropriate grammar 3.91 (.72) 3.71 (1.03) 1.372 172
Speech sound disorders 3.41 (1.00) 2.67 (1.18) 4.156 .000™
Language development disorders 3.42 ( .93) 3.12 (1.13) 1.804 .073
Fluency disorders 3.62 ( .80) 2.68 (1.04) 6.226 .000™
~ Voice disorders 288 (.97  222(1.08)  3.962 .000™
Communicaion. Neurolanguage disorders 296 (101 232 (10D 391  .000”
Accompanying speech impairment of hearing impairment 3.87 (.82) 3.58 (1.17) 1.766 .080
Accompanying speech impairment of cerebral palsy 3.47 (.99 3.55 (1.12)  -0.460 .646
Accompanying speech impairment of intellectual disability 3.47 (.97) 3.66 (1.03)  -1.135 .258
Accompanying speech impairment with autism spectrum disorder ~ 3.25 (1.06) 3.36 (1.199  -0.577 .565
Public services 3.30 ( .99) 2.64 (1.26) 3.571 .000™
Support Institution 3.21 (1.02)  2.53 (1.20) 3.675 .000™
services Expert 3.29 (1.03)  2.68 (1.34) 3.123 002"
Information provision method 2.91 (1.00) 2.37 (1.19) 3.035 003"

Note. Values were presented as mean (SD).
(05, "pC01, <001

Appendix 2. Comparison of teachers and parents’ status details of language development, communication disorders and support

services
Category Teacher Parents t P
Information retrieval 3.83 (.82 2.32 (1.38) 8.219 .000™
Language development Reading experience 3.00 (1.05) 1.93 (1.16) 5.954 OOO
Educational experience 3.38 (.95) 1.68 (1.04) 10.521 .000
Expert call experience 2.50 (1.11) 1.63 (1.26) 4.496 .000™
Information retrieval experience 3.29 (1.06) 1.91 (1.20) 7.528 .000™
Communication Reading experience 2.73 (1.15) 1.59 (1.04) 6.458 .000™
disorders Bducational experience 2.87 (1.14) 1.55 ( .87) 8.019 .000™
Bxpert call experience 2.32 (1.10) 1.50 (1.04) 4.704 .000™
Information retrieval experience 2.88 (1.11) 1.76 (1.18) 6.036 .000™
Support services Reading experience 2.79 (1.09) 1.79 (1.15) 5.517 ooo
Educational experience 2.36 (1.10) 1.41 (.87) 5.884 .000°
Expert call experience 2.25 (1.19) 1.50 (1.05) 4.116 .000™

Note. Values were presented as mean (SD).

" p{.001
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Appendix 3. Comparison of teachers and parents’ demand details of language development, communication disorders and support
services

Category Teacher Parents t D
Provide online information 4.42 (.72) 3.99 (.93) 3.222 .002”
Off-line information provision 4.26 (.70 3.87 (.91 2.989 .003"
Language development .
Expert consultation 4.62 ( .54) 4.29 (.95 2.624 .010
Professional education 4.71 ( .48) 4.36 ( .84) 3.182 .002”
Provide online information 4.49 ( .64) 4.13 ( .93) 2.742 .007"
Communication Provide offline information 4.37 (.63) 4.01 (.92) 2.786 006"
disorders Expert consultation 4.55 (.55) 4.26 ( .84) 2.515 013"
Professional education 4.66 ( .50) 4.25 (.82) 3.698 .000™
Provide online information 4.53 (.60) 4.17 ( .89) 2.897 .004"
Provide offline information 4.39 (.59) 3.95 (.98) 3.413 .001”
Expert consultation 459 (.57) 4.24 ( .83) 3.075 003"
Support services
Professional education 4.67 (.53) 421 (.87) 3.952 .000
Provision of public service information 4.59 (.57) 4.30 (.78) 2.605 .010"
Provide private service information 4.41 ( .64) 4.29 (.78) 1.026 .307

Note. Values were presented as mean (SD).
"pC.05, "p<01, <001
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