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and Support Needs of Children With Dyslexia
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Purpose: The purpose of this study was to examine the assessment, intervention, and
support experience and support necessity of children with dyslexia and poor reading
abilities in order to find suitable support services for children with learning disabilities.
Methods: A survey was conducted on 64 parents of children with dyslexia and poor
reading. The current status regarding children’s reading assessment, treatment and support
experiences was examined. Also, differences in parents needs for assessment, treatment,
support, and information methods according to children’s grade (low grade vs. high grade)
were also investigated.

Results: First, a majority of parents who participated in the study learned about their
children’s reading difficulties before entering elementary school or in lower grades of
elementary school. Also, they actively tried to intervene by getting assessments at
professional institutions and receiving treatment services. However, the number of parents
receiving legal support was found to be low. In addition, there were significant
differences between groups in the needs regarding assessment, treatment, support. and
information methods. The results show that parents of children in higher grades, which
requires higher academic levels, showed higher demands for dyslexia support than parents
of children in lower grades.

Conclusions: The results support the need for an increase in awareness of dyslexia,
assessment, and treatment administered in professional settings, the preparation and
execution of specific legal support systems, and the provision of systematic guidance and
education for teachers, experts, and parents.
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Classification Characteristic

Frequency (%)

Male 7 (10.9)
Sex
Female 57 (89.1)
30~34 2 (29
35~39 22 (32.4)
Age 40~44 32 (50.0)
Parents 45~49 7 (11.7)
(=64) >50 1(29
High school 5(7.8
2 year college 6(93)
Education 4 year college
(BA/BS degree) 4 7.2
Master’s degree 10 (15.6)
Male 40 (62.5)
Sex
Female 24 (37,5)
Low grade
(Grade 1~3) 40 ©25)
Grade High grade
Children (Grade 4~6) 22 343)
(n=64) Middle school 2(3.1)
Dyslexia 64 (85.9)
ADHD 29 (43.8)
Diagnosis
Dyscalculia 6 (9.4
Dysgraphia 2(3.1)
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= Assessment and treatment at specialized institutions
= Guidance by parents at home
= Request counseling and teaching from school teachers
= Application of special education

Figure 1. Methods of treating children’s reading difficulties

Note. Percentages do not add up to 100% due to multiple
responses to a question.

Table 2. Assessment and treatment experiences of children

with dyslexia
Frequency Frequency
Assessment @ Treatment @
Yes 58 (90.6) Yes 52 (81.2)
No 6(94 No 12 (18.7)
Total 64 (100) Total 64 (100)
Lzen @l Frequency ypes el Frequency
assessment treatment
. %) o %)
Institution institution
Hospital 28 (48.2) Hospital 9 (17.3)
Private clinic 25 (43.1) Private clinic 37 (71.2)
school 4 (6g) Afterschool 3(58)
program
Office .of 1(17) Social welfare 1(19)
education center
Home visit 2 (3.8
Total 58 (100) Total 52 (100)
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Figure 2. Percentages of children’s treatment period
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Figure 3. Challenges of parents reported in guiding children
with dyslexia
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Table 3. Parent responses (%) to Likert survey items regarding
the dyslexia assessment

Very  Some Not Notat M

much what Neutral really  all (SD)

Assessment at a 466

specialized 765 147 7.4 1.5 0 ( '68)

institutions '

Assesment by 439

teachers at 60.3 279 5.9 2.9 2.9 :
(94)

school

National-level

assesment during 4.39

preschool-low 574219 132 0 15 (.83)

grade

Increased

awareness 475

regarding reading 775 131 29 0 0 (.50

assessment
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Table 5. Parent responses (%) to Likert survey items
regarding the need for information about dyslexia

Very  Some Neutral Not  Not at M
much what really all (SD)
Causes of 4.44

662 162 132 4.4 0

dyslexia (.88)
. . Types and 4
Table 4. Parent responses (%) to Likert survey items symptoms of 676 191 103  2.94 0 (8501)
regarding the dyslexia treatment dyslexia ‘
Very Some Not Not at M Evaluation 4.55
much  what Neutral really all (8D methods 60.3 25 8.8 4.4 1.5 (72)
Treatment at a Treatment 4.71
specialized 779 17.6 4.4 0 0 (4'5733) methods 63.2 % 8.8 0 29 (.64)
institutions '
Various 4.60
Treatment and 4.44 treatment 70.6  19.1 10.3 0 0 )
counseling by 61.8 25 8.8 4.4 0 (83) materials (67)
teachers at school )
Guidance on
Support for dyslexic 4.55
treat.mer.lt through 60.3 25 8.8 44 15 4.38 children’s level  67.6 22.1 8.8 1.5 0 ('72)
application for (93) of school '
special education achievement

Production of

treatment 63.2 25 8.8 0 29 4.45

materials for (.88)
parents
U= okgol o] ] U g An AR ¥ a7

© ot

I 2 A0S Table 501 AAellth. £4 23, 455 A=
4 A= B(77.9%), et dolzet FAY Am Aw
(70.6%), =5 B7F el gt HE(67.6%), 55 °Fs
9 Ag FZ ol I AFH 7k ol ozt AH67.6%),
GEZ g Q9o st FH(66.2%) &0 HHE AT &
TF=7b E=A Yebdth

ES MR UGS o Huo WE #A AHE old B
o dEst ZiHES S o18), d% ofy FEe BRI,
fRE, 7i, AAERIHI T2 SNS(64.7%), HEZR A
7b ABdhs HEG44%), ISY F2 ARVF 59 HE
71 HARIEGLS%), A AAG0%), AEIA16.2%) <&
oz 4E #H HEHE dfole FoE YeRith dE A=
4 Ao ozt HRE A1 & uf dgsity Aok A
B A el s AR Ay, 8% &2 A=U|1E 59
A& 7R AARIE(T6.5%), HEZMY ZAPE AlFske AR
(76.5%7F 7F¢ =A Jehstod, #A AF((42.6%), =1,
FRE, FH, AAETOST Z2 SNS(41.2%), Al
(17.6%) «2& 83=7F A Ueyth & 45 ofs F2
' U= A7 9 Y] digt HRE AR Y= 71T At
ClEY HE AAg 7k AIERE dig oh= oz

o
Il e
golgtonl, ®4 U RO AW olg B AW AT ¥

=i Th

68

JE olZo] ATA XY 972 AHE ATE Table 69
AASHGET. AA SEAR] 76.5%7F AmH] AAE Aol
S "gsity gHsIioH, 69.1%F wSAT AZE HE|

LS AR AASK: Aol W Basktn Sy

S~

142 60.3%= LSttt

Table 6. Parent responses (%) to Likert survey items regarding
the legal support for children with dyslexia

Very  Some Neutral Not Not at M
much what utr really  all (SD)
Enforcement of
the mandatory 441

assessment of 60.3 25 11.8 1.5 1.5
learning

disability

Support for

collaboration

with office of 01 221 74 0 15 4.58

(:80)

education, (.75)
school, and

clinic

Mandatory

assignment of 4.45
professionals in 047 20.6 11.8 L5 L5 (.87)
schools

Financial 464
support of 76.5  16.2 2.9 4.4 0 (74)
treatments '
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Appendix 1. Questionnaire about the support needs of children with dyslexia
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