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Purpose: This study attempted to understand the experiences and actual status of
speech-language pathologists (SPLs) writing evaluation and intervention, and to understand
the differences depending on the career, licenses, and educational experience of the SLPs.
Methods: An appropriately developed questionnaire was used according to the purpose of
this study, and the responses of 125 SLPs who responded to the questionnaire were
distributed. The survey consisted of basic information (9 questions), writing evaluation (6
questions), and writing intervention (5 questions).

Results: Among the SLPs, 53.2% of them experienced writing evaluation, therefore, it can
be seen that about half of the SLPs did not experience writing evaluation. In the
intervention experience, it can be seen that many SLPs used their own learning materials
as intervention tools due to the absence of various intervention tools suitable for children;
this accounted for the largest percentage. For the writing evaluation, there were
significant differences according to career, SLP license, and the educational experience.
Conversely, for the writing intervention, the results showed significant differences only in
the experience of the SLPs.

Conclusions : Although children need writing evaluation, evaluation cannot be carried out
due to lack of knowledge and lack of time of SLPs. In this regard, the further
development of a teaching tools needs to be improved through. Further, due to a lack of
diversity of assessment and intervention tools, SLPs must be provided with sufficient time
to use informal tools or to create their own teaching tools.
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Table 1. Participants’ information

Category n %)
{3 years 46 (36.5)
Career 3~9 years 60 (47.6)
> 10 years 20 (15.9)
Level 1 54 (42.9)
SLP license
Level 2 72 (56.3)
Yes 96 (76.2)
Educational experience
No 29 (23.0)
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Table 2. Experience in writing evaluation of SLP

Question Response n (%)
Experience in  yeg 67 (53.2)
writing
evaluation No 59 (46.8)
Number of 1~3 people 20 (29.9)
people 4~6 people 35 (52.2)
experienced
in clinical in 7~ people 7 (10.4)
the last year = 10 people 5(7.5
Writi KOLRA 54 (54.0)
riing BASA-Written expression 30 (30.0)
evaluation . .
b N Informal inspection tools 12 (12.0)
attery
None 2 (2.0
Pre.—sch(?ol age language 29 (21.5)
impairment
b School age language impairment 40 (29.6)
Ca.s§s otthe y1p, Accompanied by Intellectual
writing s 32 (23.7)
Juati Disability
f;’;gf % 11D Accompanied by ASD 15 (11.1)
LLD with Cerebral Palsy 11 (8.2
LLD with Hearing Impairment 6 (4.4
Ect. 2(15)
Difficulty in performing dictation 40 (25.8)
Visual form of writing error found 36 (23.2)
Rheasonil for. Difficulty of writing a composition 32 207)
;ﬁﬁcgn ucting according to the subject '
g' N Slow write speed 26 (16.8)
evaluation
Poor cohesion of the text 20 (12.9)
Ect. 1( .6
Lack of knowledge of diagnosis
and evaluation methods 25 (232)
Absen(l:e of d1agnlost1cs and 25 (23.2)
Reasons for evaluation tools
not conducting Too much time spent on evaluation 26 (24.1)
the writing Difficulty in establishing treatment
evaluation® plans and linking to treatment 20 (18.5)
due to lack of knowledge
Not feeling the need for evaluation 5 ( 4.6)
Ect. 7 (6.4

Note. *Duplicate selectable questions; LLD=language learning

disability.
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Table 3. Experience in writing intervention of SLP

Question Response n %)
Experience in  yeg 79 (60.3)
writing
intervention  No 50 (39.7)
Number of 1~3 people 37 (47.4)
people
conducting the 4~6 people 29 37.2)
writing 7~9 people 9 (11.5)
intervention in
the last year = 10 people 3(3.8
Pre-school age language impairment 27 (17.8)
School age language impairment 49 (32.2)
Ca,sés ot the LLD .Acc'o.mpanied by Intellectual 39 (25.7)
writing Disability
evaluation LLD Accompanied by ASD 18 (11.8)
target” LLD with Cerebral Palsy 10 ( 6.6)
LLD with Hearing Impairment 7 ( 4.6)
Ect. 2 (13
Self produced study paper 47 (32.9)
Used for Picture and letter cards 40 (28.0)
writing Text book 25 (17.5)
intervention®  Parochial game 25 (17.5)
Ect. 3(2.1)
Dictation 51 (24.4)
Write after the letter 39 (18.7)
Strategies and Writing a blank 30 (14.3)
evaluations Fluency in writing 26 (12.4)
used in writing Use correct cohesive devices 25 (12.0)
intervention®  Correcting incorrect text 19 (9.1)
Writing a composition 18 ( 8.6)

Ect. 1( .6
Note. *Duplicate selectable questions; LLD=language learning
disability.
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Table 4. Experience writing evaluation career, SLP license and
educational experience

Experienced in evaluation

Category a (%) P
Yes No

(3 years 18 (39.1) 28 (60.9)
Career 3~9 years 37 (62.7) 22 (373)  20.49"

>10 years 12 (60.0) 8 (40.0)
SLP Level 1 35 (64.9) 19 (35.2) i80
license Level 2 3245.) 39 (54.9)
Educational Yes 58 (60.4) 38 (39.6) 773"
experience v, 9 (3LO) 20 (69.0)

"p<.05, “pC01
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Table b. Experience writing intervention career, SLP license and
educational experience

Experienced in intervention

Category n (%) x
Yes No
{3 years 21 (45.7) 25 (54.3)
Career 3~9 years 40 (67.8) 19 32.2) 2227
> 10 years 14 (70.0) 6 (30.0)
Level 1 37 (68.5) 17 (31.5)
SLP license 2.87
Level 2 38 (53.5) 33 (46.5)
Educational €S 60 (62.5) 36 (37.5) o7
experience 15(GL7) 14 (483)

"p<.05, “pC01
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Appendix 1. Questions about writing evaluation and intervention experience in SLP
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