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Purpose : Reading difficulties of children from multicultural families may lead to academic
and social difficulties. Therefore, a support system is needed. Sight words are those words
that children automatically recognize the pronunciation and meaning, and are defined as
words that progress from information to memory simultaneously. Sight word knowledge is
an essential element in developing early reading skills. Therefore, this study attempted to
investigate the effect of a sight word and phonological rule program on the reading
ability of multicultural children.

Methods: This study was conducted on three multicultural children living in Gangwon-do.
The study was conducted in the order of basic line, intervention, and maintenance. Sight
words used in the program were organized to be affected by the phonological rules of
lenition, fortition, and aspirating, and each phonological rule consisted of four target
phonemes, consisting of a total of 12 sets of words. Each word was presented to the
child with visual material.

Results: After intervention with the sight word and phonological rule program, all three
multicultural children were found to have improved word recognition ability. In addition,
three multicultural children were found to have improved reading fluency and reading
comprehension after the intervention.

Conclusions : According to the results of the study, the sight word and phonological rule
program applied to multicultural children seemingly showed a positive effect on reading
ability, confirming the possibility that the program could help multicultural children’'s
reading ability. The authors look forward to the development of textbooks and teaching
aids based on the results of this study in the future.
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Table 1. Participants’ information (A&3)

Participant 1 Participant 2 Participant 3

Gender Male Male Male
Age 6:11 7,03 6,09
Grade First year First year First year
Grade ( first grade { first grade ( first grade

quotient average average average
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Table 2. Intervention session contents

Time
Phase Contents .
(minutes)
. Review activities of learning words in
Review . . 5
the previous session
Identify words to learn in this session
Introduction  Verifying the phonemes of each word 10
Understanding the Sound of each
phoneme
Deciphering the target word using visual
data
Define the meaning of the target word
Main activity 20
Word decoding exercises
Giving voluntary feedback
Conducting an intervention evaluation 10
within the session (12 target words)
Evaluation
Announcement of the goals for the next 5

meeting
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Figure 1. Picture and letter cards

Table 3. Contents of intervention fidelity

Component

Contents

Intervention
design

Has the researcher specified specific
intervention processes or methods such as
the intervention session, order, time, etc.
and prepared a manual for the
implementation of the arbitration?

Did the researcher control external variables
that could affect the arbitration, with the
arbitration manual ensuring that all
subjects receive the same arbitration?

Training of
providers

Has the researcher trained on interventions
to ensure the accuracy and consistency of
the delivery of interventions and allowed
them to be monitored regularly during the
study period?

Has the researcher continuously monitored
to maintain the fidelity of the intervention
so that the intervention provider's
intervention skills are maintained at the
same level without deterioration or
change after the initial intervention
training?

Delivery of
intervention

Did the researcher provide any treatment
other than treatment for the purpose of
the study to differentiate the intervention?

Has the arbitration manual been observed to
ensure that the active elements of the
intervention are transmitted as intended
by the researcher?

Receipt of
intervention

Did the study subjects fully understand and
participate in the intervention during the
intervention process?

In the process of arbitration, did the
researcher examine whether the subject
understands the information about the
arbitration and whether there are any
difficulties during the arbitration?

Enhancement
of treatment
skills

Did the researcher include ionization in the
mediation process to find out whether the
functions or cognitive strategies acquired
through the intervention of the study
subjects can be performed in daily life?

Did the researcher conduct direct
observations, questionnaires, self-reports,
and structured interviews to confirm the
transfer of the intervention effect?
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Table 4. Word recognition

Re
baseline

1 11 1/3 4355 7 9 8101119 19 18
2 00001 112335 6 6131311
3 00 1(1 1 22 4557 7 7181817

No. Baseline Intervention data
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Appendix 1. Sight word list

Lenition Fortition Aspiration

[ma/  JvE/ /7] /el [oew/  [xzx/ 1=/ v/ /7] e/ /w/

I T B S - R - S
2 @9 wel  d9 gl wd @ @4 ¥n F% 39
I - - e - - S S I
A T - A S R
5 @e  we 28 B & & @l W% oWz 4% 9%
6 3 N - 1 B I B L
70w &g el mF oyl oAy wn @A ) %% 89
I L C O R O T A
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